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ABSTRACT 
This study investigated the phenomenon of academic dishonesty among university 
students using a case study of the University of Fort Hare in South Africa. Objectives 
of this study were to find out the incidence of academic dishonesty, factors associated 
with academic dishonesty, the frequency of academic dishonesty and mitigation 
measures placed to curb academic dishonesty at the University of Fort Hare. A mixed 
methods approach was used to collect data, which was then interpreted using the 
social learning theory. The study argues that, academic dishonesty at the University 
of Fort Hare is mainly entrenched in the dynamic transformations brought about by 
technological advancement, which has given rise to new forms of academic 
dishonesty and as well facilitated the existent forms of academic dishonesty. The 
social learning theory offers an explanation of the acquisition of new behaviour and its 
maintenance thereof hence it has been adopted as the theoretical framework in this 
study. Findings of the current study indicated that the institution, like many other 
institutions globally is affected by academic dishonesty. Apart from that, academic 
dishonesty in its various forms is significantly high and it continues to soar. Moreover, 
the study revealed that the institution has adopted a diverse array of measures to curb 
academic dishonesty. Nevertheless, students continue to engage in academic 
dishonesty regardless of efforts made by institutions to reduce this epidemic. There is 
therefore a need to revisit the policies and measures implemented by institutions to 
curb academic dishonesty in a bid to come up with effective solutions to this problem. 
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Chapter 1; General Introduction 
 
1.1 Introduction and background 
The overall intention of this study was to examine the phenomenon of academic 
dishonesty among students at the University of Fort Hare. Using a mixed method 
approach, data was collected through in-depth interviews and questionnaires from 
samples drawn from University of Fort Hare staff as well as students. The study found 
that academic dishonesty prevails at the University Fort Hare amongst students, with 
other forms of dishonesty affecting staff as well. This study argues that, academic 
dishonesty at the University of Fort Hare is mostly influenced by the transformations 
in technology which have made it easy for students to engage in the most recent forms 
of academic dishonesty. This has resulted in the adoption of new dishonest behaviours 
that are presented and discussed in the latter sections of this research. The researcher 
utilized the social learning theory to account for the various findings of the study. 
 
On a global scale, the spectre of academic dishonesty is threatening to reach 
pandemic proportions (Davis, Noble, Zak and Dryer, 1994; Mwamwenda and 
Monyooe, 2000; Vencat, 2006). Statistics from previous studies indicate that academic 
dishonesty has reportedly reached 70% and these figures are reported to be still on 
the rise (Lupton and Chapman 2002, Brown and Weible, 2010; McCabe, Butterfield 
and Trevino, 2001; McCabe and Treviño, 1995; Rakovski, Carter, Levi and Elliot, 
2007). By understanding the prevalence of academic dishonesty and the factors that 
give rise to it, academic institutions can have more information on how to prevent its 
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occurrence in order to attain academic excellence and maintain the principles  of 
academic integrity(Kara and MacAlister, 2010).  
 
In continental Africa, a slightly higher percentage of academic dishonesty has been 
reported. Research conducted in Ethiopia, Zimbabwe and South Africa for instance, 
indicate that more than 80% of the interviewed university students indicated that they 
had partook in academic dishonesty at one point or the other (Mwamwenda, 2006).  
Research has also revealed that academic dishonesty is rampant in South Africa 
(Nkungulu and Deda2013; Mwamwenda, 2000). It is undeniable that academic 
dishonesty negatively impacts the quality of graduates produced, and undermines the 
integrity of academic programs (Harding, Mayhew, Finelli and Carpenter, 2007). 
 
If this epidemic phenomenon remains unchecked, a country’s economy will pay a 
supreme price as it will absorb undertrained employees (Elliott, 2010) or even suffer 
an influx of  a dishonest workforce. More importantly, the damage to the institution 
caused by academic dishonesty could be incalculable or immeasurable. Academic 
dishonesty manifests in many forms and variations.  There is a multitude of factors 
that underpin and drive it. Some of these factors are cultural, technological, social, 
contextual, and psychological (Mccabe and Butterfield, 2006) and for this particular 
study, the argument is that technological advancements act to exacerbate the 
occurrence of academic dishonesty at the university. 
How have universities reacted to this ravaging phenomenon? The reaction has been 
a mixed one with some universities applying the full might of the law, whilst others 
have been hesitant in dealing with the epidemic (Neville, 2012). The spectre of 
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academic dishonesty though continues to haunt the university lecture rooms and exam 
rooms. Why does academic dishonesty continue to flourish in universities despite the 
latter’s honest and rigorous attempts to stem its tide? What drives academic 
dishonesty? What are the instances and experiences of student academic dishonesty 
at the University of Fort Hare? How does academic dishonesty manifest itself at the 
selected universities and what measures can be put in place to curb this epidemic 
apart from the ones already in place? In attempting to answer these questions, this 
research study investigated the phenomenon of academic dishonesty among tertiary 
students at the University of Fort Hare in order to provide a reconstructed meaning of 
the phenomenon. 
1.2 Preliminary literature review 
This section provides literature available on the various aspects of academic 
dishonesty. Thus, prevalence and incidence, dynamics associated with academic 
dishonesty as well as factors associated with academic dishonesty. 
1.2.1 Prevalence and incidence of academic dishonesty 
The earliest studies of academic dishonesty are often credited to Bowers (1963), who 
conducted a study across 99 university campuses in the United States which sought 
to determine the frequency rates of academic dishonesty amongst college students. 
The results revealed that 75% of the interviewed students admitted to engaging in at 
least one form of academic dishonesty during their university career. A follow up study 
conducted on the same university campuses 30 years later publicized that, while the 
overall population admitting to academic dishonesty had increased only modestly, the 
incidence of some activities had risen dramatically. Statistically, the incidence of 
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academic dishonesty in the selected universities had risen from 11% in 1963 to 49% 
in 1993(McCabe and Trevino, 1995).This was an indication of the rising nature of 
academic dishonesty and it sparked more inquiry into the field of academic dishonesty. 
In addition, Kuldeep (2013), argues that the problem of academic dishonesty is 
generalizable to almost all educational institutions around the globe. On a global scale, 
75% of students in tertiary institutions engage in one or more forms of academic 
dishonesty, whether they self-report or not (McCabe, 2002; Brown, 2002). This 
however varies depending on a variety of factors. For instance, in a study conducted 
by Meade (1992) in the United States, his findings were that 87% of undergraduate 
students at one of the top universities engaged in dishonest behaviour. Diekhoff et.al 
(1999) found that 55% of Japanese students were involved in various acts of 
dishonesty while a 64% rate was recorded in Russia (Lupton and Chapman 2002). 
These studies however did not examine the rising incidence of this epidemic in terms 
of various demographic variables such as the level of study, gender, age and field of 
study, particularly in institutions located in rural settings. Moreover, they did not take 
into consideration the role played by technology in spreading and facilitating academic 
dishonesty. Moreover none of them attempted to explain academic dishonesty from a 
social learning perspective as is the premise of the current study. 
1.2.2 Factors associated with academic dishonesty 
According to Park (2003), academic dishonesty research has not only scrutinized the 
pervasiveness of cheating among students in universities, but has also examined the 
explanations attached to its occurrence. Research has identified a number of factors 
as contributory determinants to academic dishonesty. For instance, a significant 
portion of students participate in plagiarism because they are not acquainted to 
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guidelines relating to paraphrasing, referencing, citing and quoting (McCabe and 
Trevino, 1995).  It is the view of Rettinger and Kramer (2009) that students also spend 
a lot of their academic time  engaging in numerous activities at university for example 
sports, societies, partying and many others, leaving them with inadequate time to do 
their academic work and for this reason, they opt for cheating as a way to cover up for 
their unpreparedness. 
Some students argue that they cheat because in their perception, lecturers take 
students' work lightly making it impossible to detect cheating (Kasayira, et.al, 2007). 
Moreover, owing to easy information access brought about  by the internet, copy and 
paste of internet information becomes rather the easy option that students use(Austin 
and Brown, 1999).  
Another major cause of academic dishonesty is academic procrastination, which can 
be defined as ‘the purposive delay in beginning or completing academically-related 
tasks (Ferrari and Beck, 1998). Some consequences of academic procrastination 
include being poorly prepared for tests and examinations, increased anxiety on facing 
tests, failure to meet deadlines for assignments, poor writing skills, and lower grades 
(Ferrari and Beck, 1998). However, interestingly, most of these studies were 
conducted in more developed countries hence overlooking major challenges faced in 
underdeveloped countries. Financial reasons particularly in less developed institutions 
are a major role player in academic dishonesty. None of the studies examined how 
terms and conditions of government grants or the rising cost of education may put 
strain on the students to pass by all means necessary even if that means cheating. 
This argument is supported by the strain theory which argues that students will seek 
pain avoidance behaviour when faced with goal blocking situations (Agnew, 1985). 
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1.2.3 Manifestations of academic dishonesty 
Plagiarism is viewed as one major form of academic dishonesty and item broils 
academic theft, pilfering ideas and words and presenting them as if they were one’s 
while not acknowledging the original owner or source (Park, 2003; Athanasou and 
Olabisi, 2002). Other forms of academic dishonesty may include inventing data, having 
knowledge of tests and exams beforehand, fabricating references, taking crib notes 
into exam rooms, manipulating university staff for marks (Teffera, 2001; Lupton and 
Chapman, 2002; Brown and Emmett, 2001). Other forms of academic dishonesty as 
identified from previous research include allowing one's work to be used by other 
students in compiling their own work, copying the work of other students with consent, 
doing course work for other students, copying other students during examinations with 
or without consent, taking exams for other students,  manipulating and inventing 
research data to attain anticipated outcomes, producing fabricated medical certificates 
among other various forms that will be presented in this study (Mwamwenda and 
Monyooe, 2000; Millerville University, 2005; McCabe and Trevino, 1996; Hanson, 
2003; Kennedy,et.al, 2000). The next section presents the statement of the problem. 
 
1.3 Problem statement 
Arguably, academic dishonesty has been labelled in existing research to be on a 
geometric increase, such that almost no tertiary institution is immune to this 
phenomenon (McCabe and Trevino, 1995). As such an array of concomitant 
ramifications such as a reduction in the quality of graduates and research outputs are 
results. Consequently, in this era where universities are faced with a stiff competition 
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on a global marketplace, reputation is of paramount importance in attracting students 
and also, funding. A corollary of the above occurrence is the deleterious impact this 
has on the institution’s sustainability and overall economic development of the nation. 
This is especially so,  as the quality of the graduates determine their ability to translate 
theoretical information into practical programs and projects that can eradicate social 
ills while simultaneously bringing sustainable development for the improved living 
standards of the citizens. This then necessitates an inquiry on the forms, prevalence 
as well as causal and reinforcing factors that influence academic dishonesty. This way 
remedial action may be taken to restore the identity and reputation of universities in 
South Africa, with a major focus on the Eastern Cape Province.  
1.4 Aim of the Research  
The main aim of this research study was to investigate the phenomenon of academic 
dishonesty amongst students at the University of Fort Hare.    
1.4.1 Specific Objectives 
The specific objectives of the study were: 
1. To investigate the instances and experiences of student academic dishonesty 
at the University of Fort Hare. 
2. To find out the ways in which academic dishonesty manifests itself at the 
University of Fort Hare 
3. To appraise the prevalence and incidence of academic dishonesty at the 
University of Fort Hare 
4. To explore the various measures put in place to mitigate the effects of academic 
dishonesty at the University of Fort Hare 
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1.4.2 Research Questions  
1. What are the instances and experiences of student academic dishonesty  at 
the University of Fort Hare. 
2. How does student academic dishonesty manifest itself at the University of 
Fort Hare? 
3. How prevalent are incidents of student academic dishonesty at the University 
of Fort Hare. 
4. What are the various measures that can be put in place to mitigate the effects 
of academic dishonesty at the University of Fort Hare? 
1.5 Theoretical Framework 
Various theories have been used to explain academic dishonesty. Some of these are, 
the social control theory; the deterrence theory; the neutralization theory; theory of 
planned behaviour; the rational choice theory; self-control theory; the strain theory and 
many others. For the purpose of this study however, none of these have been more 
developed to capture the aims of the study than the social learning theory which have 
been more valuable to the study. This will be discussed below 
1.5.1 Social Learning Theory 
Social learning theory can be broadly understood as a social behavioural approach 
that emphasizes on the “reciprocal interaction between cognitive, behavioural and 
environmental determinants” of human behaviour (Bandura, 1977). Social learning 
theory is a general theory of crime and criminality and has been used in research to 
explain a diverse array of criminal behaviours (Akers, 2004). In the current study, the 
relevancy of the theory lies in that it explains how students learn and retain deviant 
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behaviour of academic dishonesty through differential association, imitation, 
definitions and differential reinforcement.  
The social learning theory views the environment as the most important source of 
reinforcement. Akers (1985) argues that most of the learning of deviant behaviour is 
the result of social interaction. He further maintains that it is the presence of various 
subcultures in society that allows us to predict which stimuli are likely to be reinforcers 
for people and this approach leads to definitions being one of the crucial aspects of 
the social learning theory. 
"The theory proposes that definitions are the moral components of social interaction 
expressing whether something is right or wrong. In Akers’ view, these definitions are 
verbal behaviour or notes and are learned just as any other behaviour. Once learned 
however, they become part of discriminative stimuli or cues about the consequences 
to be expected from other behaviour. Definitions can also be general beliefs applying 
to a range of behaviour or specifically focused on a single form of behaviour. Those 
indicating approval of certain behaviour are clearly positive in their action, in other 
words, they denote the behaviour is morally correct and will be rewarded. On the other 
hand, others are neutralising definitions, providing a way to avoid some or all of an 
expected punishment and justifying or excusing the behaviour" (Williams and 
McShane, 2010). 
The theory states then that people learn both deviant behaviour and the definitions 
that go along with it. The learning can be direct as through conditioning or indirect as 
through imitation and modelling. The learned deviance can be strengthened through 
reinforcement or weakened by punishment. Its continued maintenance depends not 
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only on its own reinforcement but also on the quality of the reinforcement available for 
alternative behaviour. If definitions of deviant behaviour are reinforcing and if 
alternative behaviours are not reinforcing as strongly, it becomes highly probable that 
the individual will engage in deviant behaviour. 
The theory argues that, the people that an individual interacts with, directly and or 
indirectly provides a base for which novel behaviour can be adopted (Akers, 2004). 
This was termed differential association and in this study, student peers are seen as 
influencing the adoption of novel behaviours by students who previously did not 
engage in dishonest behaviour. This is more linked to imitation where behaviour is 
learnt through observing others (Akers and Sellers, 2004). Once one observes a 
certain behaviour, they are likely to engage in it after assessing the consequences 
attached to it. Another precursor to whether or not students engage in behaviours is 
what Akers termed definitions (Akers, 1996). These are orientations and attitudes 
towards a certain behaviour, whether one views it as good or bad, favorable or not. 
That is, the more the definitions favorable to a certain behaviour, the greater the 
possibility of one engaging into it. Akers (1996), is of the view that those engaging in 
deviant behaviour have a tendency to weigh the punishment associated with their 
behaviour. For example, if the university policies are weak in their implementation, 
students may continue engaging in behaviour which reinforces the prevalence of 
academic dishonesty. This is called differential reinforcement. The above reasons 
therefore validate the predilection of the social learning theory as a blueprint of the 
current study. 
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1.6 Research methodology  
This is a plan which clarifies the processes of data collection, choosing respondents 
and data analysis. Bryman (2012) argues that there is need for the researcher to be 
cautious in selecting an approach that is appropriate and in line with the intentions and 
purpose of the research. 
1.6.1 Research approach 
For the purpose of this study, both the qualitative and quantitative research 
approaches were used in order to ensure that a balance was maintained between 
subjectivity and objectivity, as well as eliminating bias (Tracy, 2013; Hatch, 2002). The 
justification for using qualitative methods was the subjective nature of information 
about experiences of students engaging in academic dishonesty, how academic 
dishonesty manifests itself and what factors underpin its occurrence. As such, this kind 
of information cannot be measured or quantified hence the need for qualitative 
methods. On the other hand, the validation for choosing quantitative measures was 
that the study also aimed at finding out the incidence and prevalence of academic 
dishonesty and this information is objective as it reveals frequency and this can be 
done statistically.   
1.6.2 Data collection methods 
This study espoused three methods of data collection in a bid to improve the validity 
and reliability of the research findings. In-depth interviews, key informant method and 
a mini survey have been triangulated and they are discussed in the following 
passages:    
 
12 
 
 
1.6.2.1 In-Depth Interview 
The study employed in-depth interviews to collect data from the respondents. The 
research instrument was structured and it provided the researcher with a script that 
had the same exact set of questions, worded in the same way, for every respondent. 
The interview was be flexible allowing following up on new leads and this was done to 
allow the researcher to find new information on the topic and allow respondents to 
open up on new forms of academic dishonesty they engage in. The in-depth interviews 
were conducted with students in the selected institution as well as on key informants. 
1.6.2.2 Key informants 
Although the research aimed at examining academic dishonesty at student level, the 
researcher also consulted other third party professionals for less biased information 
and corroboration. It enlisted the opinions of lecturers, examination officials from the 
examination board, the disciplinary committee as well as student representative 
committee, particularly the academic officer. Individual interviews were carried out as 
it was impossible to put them under one roof. However, their interview was guided by 
a uniform set of questions. 
1.6.2.3 Mini Survey 
The study used a semi structured questionnaire to collect data. These were 
administered by the interviewer to part of the student population with the aim of finding 
out the prevalence of academic dishonesty. This type of information was numeric and 
assisted in strengthening the findings of the study 
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1.6.3 Data collection instruments 
Interview schedules were used for the in-depth interviews as well as key informants 
and they comprised of open ended questions. The questions were almost uniform 
except for the key informants where direct questions were asked to them for their 
professional views and experiences. Responses were taped for familiarization and 
fluency. Questionnaires were randomly handed to respondents within the selected 
strata.   
1.6.4 Research Domain  
Fox and Bayat (2007) describe a research domain as a domicile or location where 
reachable individuals agreeable to give information about a singularity under study are 
found. This basically refers to a geographical location.  The research was carried out 
at the University of Fort Hare, Alice campus, in the Eastern Cape province of South 
Africa. 
1.6.5 Population 
A set of people from which a sample is selected and drawn and to which the results of 
the study will be generalized is called a population (Bryman, 2012).  The population of 
this study consisted of all students from University of Fort Hare Alice Campus, 
lecturers and examination officials as well as the Disciplinary Committee (DC) from 
the mentioned campus and the Student Representative Committee (SRC).  
1.6.5.1 Sample size 
From the population mentioned above, the researcher distributed 100 questionnaires 
to the students. 15 interviews were carried out to students. One representative from 
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the following categories was also interviewed as key informants: The Lecturers; the 
SRC representatives; the Disciplinary Committee and the Examination officers.  
1.6.5.2 Sampling method 
The study used two sampling methods to draw respondents from the population. For 
in-depth interviews and mini surveys, stratified random sampling was used. In order 
to draw a sample for interviews as well as for the distribution of questionnaires, 
stratified random sampling was used. This was because the method ensured that 
every participant from the population had an equal opportunity at being selected.  
 The second method was purposive sampling which was utilized to draw respondents 
for the key informants. The researcher utilized the purposive technique to select the 
sample as it is. This method assisted the researcher to draw responses only from 
relevant sources, in this case the selected key informants that were in a position to 
provide the required information. All the chosen key informants have dealt with cases 
of academic dishonesty, hence the researcher selected them knowing they have the 
required information.    
1.6.5.3 Sample selection criteria and inclusion 
This section explicates the relevancy of the chosen population to the current study. 
The lecturers were enlisted as they have information on the occurrence of academic 
dishonesty among the students they lecture. In line with this, the examination officials 
also, were aware of the forms, frequency and nature of academic dishonesty prevalent 
during examination periods. Moreover, the disciplinary committee and the academic 
officer from the student representative committee handle cases of academic 
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dishonesty during the course of the examination period as well as in lecture hall, 
thereby, validating their inclusion in the current study.  
1.7 Data Analysis 
In the current research, systematic thematic analysis was ideal where the data was 
broken down into meaningful themes or codes. Data was arranged in themes 
according to the objectives and research questions of the study. For quantitative 
analysis, Statistical Package for Social Science (SPSS) was used. 
1.8 Significance of the Study  
The study adds to literature on academic dishonesty in the South African context, 
particularly institutions of higher learning in the Eastern Cape Province. Moreover, this 
study aimed to exhume new ways in which academic dishonesty manifests itself in 
these institutions in a bid to shed more light on why academic dishonesty continues to 
rise despite rigorous attempts to stem it. Finally, the study, through examining the 
prevalence of academic dishonesty, shed more light on how much students engage in 
academic dishonesty and perhaps offer recommendations on what should be done to 
curb this incidence.   
1.9 Ethical Considerations  
This research is purely academic, and as such the researcher relayed this to the 
respondents. Prior to the process of data collection, informed consent was acquired 
from the participants and they were assured of their anonymity. No respondents were 
engaged against their will and the respondents’ safety was assured. No harm or injury 
will be caused during the course of the study. In addition, the researcher attained an 
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ethical clearance certificate prior to the process of collecting data as required by the 
University of Fort Hare. 
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Chapter 2: Literature review 
2.1 Introduction 
As mentioned in the general introduction, this study argues that despite academic 
dishonesty being present and growing at the University of Fort Hare, technological 
advancements have been pinpointed as the major driving force behind dishonest 
behaviours amoung students. Moreover, this advancement has led to the adoption of 
new dishonesty methods as well as facilitated and or made easier the ones already 
existent. This section presents empirical studies and literature on academic dishonest 
both globally and locally.  
2.2 The definition of academic dishonesty 
It is rather important to note from the onset that there is no agreed upon definition of 
academic dishonesty. However, researchers have come up with diverse definitions in 
attempting to explain what constitutes academic dishonesty.  Moeck (2002), defines 
academic dishonesty as a behaviour that usually results in students providing and or 
attaining illegal help concerning aspects related to their academics or being merited 
for academic work conducted by someone in an academic exercise or getting credit 
for work which is not their own. Gehring and Pavel (1994), are of the view that 
academic dishonesty is a deliberate action of fraud, in which students pursue to claim 
attain for the work, of another, alternatively utilizing unlawful information or fabricated 
material in any academic exercise. Also, it can include forging of academic documents, 
deliberately impending or damaging the academic work of others, or helping fellow 
students in a dishonest manner. 
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There is no limitation to which behaviours constitute academic dishonesty as the 
current study has identified emerging forms of academic dishonesty. In his article, 
Jeffers (2002) has provided numerous types of plagiarism, since plagiarism is a form 
of academic dishonesty. These forms of plagiarism include failing to cite information 
and merely paraphrasing without acknowledging the source. Furthermore Moeck 
(2002) argues that the notion of academic dishonesty encompasses abusing 
academic information and this may include tempering with data, or destroying 
academic material.  Academic misbehaviours are broad, as they include receiving 
assistance during a test, intentionally not acknowledging source of information, to 
damage equipment so that no one will utilize it.  
Viewing academic dishonesty from a wider perspective, Sheard, et.al (2003) put forth 
that academic dishonesty is an act, or series of acts, that disregard institutional 
practices and are perceived as illegal, immoral and unethical. These definitions, point 
to the use of knowledge other than the person’s own and talk of dishonesty and 
immorality. Academic dishonesty is also described as “a transgression against 
academic integrity which entails taking an unfair advantage that results in a 
misrepresentation of a student’s ability and grasp of knowledge” (King et.al, 2009:4). 
Instances of academic dishonesty comprise the unlawful usage of information on an 
academic work or during a test, coping other students’ work or helping a fellow student 
to attain a higher grade (Robinson, 2013).  
Pavela (1978) conceptualized academic dishonesty as encompassing various forms 
of dishonest and unscrupulous action. The initial form of academic dishonesty is 
cheating, encompassing the purposefully utilizing or else attempting to use illegal 
information or documents in the course of an examination in addition to fabricating or 
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falsifying of citations. Another form academic dishonesty is helping fellow students to 
engage in academic dishonesty. Finally, another type of academic dishonesty within 
Pavela`s description is plagiarism and it refers to “the deliberate use, adoption or 
reproduction of ideas, words or statements of another person as one’s own without 
acknowledgement of the author” (Pavela, 1978; 73). 
Researchers in literature have argued that there are a diverse array of behaviours and 
acts which fall within the academic dishonesty umbrella (Pincus and Schmelkin 2003; 
Whitley and Keith-Spiegel 2002).  Within this context, other scholars have proposed 
that academic dishonesty might encompass misrepresenting which encompass 
falsifying sickness in order to gain grace period for submitting an assignment or 
alternative date to write an examination. (Whitley and Keith-Spiegel 2002).  Some 
forms of vandalism might also fall under academic dishonesty, for instance destroying 
of facilities like libraries or books so that other students will not utilize them (Whitley 
and Keith-Spiegel 2002). This study engaged a wider definition of academic 
dishonesty that borrows from Pavela’s1978 definition. Furthermore it also includes 
falsifying or inventing information, academic sabotage as well as a diverse array of 
other behaviours that have been labelled as academically unethical. The next section 
discusses the prevalence of academic dishonesty. 
2.2.1 The prevalence of academic dishonesty in Universities 
The increased occurrence rate of academic dishonesty as postulated by Whitley 
(1998) is not an aspect which is exclusive to any culture or academic institution. 
Various global studies have argued that academic dishonesty is an extensive notion. 
A study conducted in Taiwan by Lin and Wen in 2007, found that 61,7% of the study 
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respondents admitted to have engaged in acts involving academic dishonesty during 
the course of their study. Moreover, Lim and See (2001) who also conducted a study 
in Singapore reveal majority of their participants confessed that they had engaged in 
academic dishonesty.  
A survey conducted by Taylor (2006) reveals that 90% of the students acknowledged 
that they had partook in academic dishonesty. Furthermore Robinson and Kuin (1999) 
reveal that majority of Asian students at a huge University New Zealand, were 
disciplined concerning issues related to academic dishonesty. Those who were found 
guilty admitted that the motive behind copying academic work for instance, 
assignments was to attain higher grades whilst utilizing the most effective means. A 
different study conducted by Coverdale and Henning (2000), on Medical students 
found that 39% of these students admitted to have falsified their data whilst 29% had 
manipulated their references or bibliography. Hence taking into considerations these 
studies one can ascertain that academic dishonesty is a global problem. 
Academic dishonesty while being a problem for many institutions globally, has 
however has received little attention in Asian countries (Teffera2002). A good example 
is a study conducted by Chun-Hua and Susan Lin (2008) which utilized 2,068 students 
drawn from Taiwan, it measured academic dishonesty on four activities, which include 
copying in tests, copying an assignment, altering documents and failing to correctly 
cite information. The results from the survey were that generally 61.7% of the students 
had engaged in activities involving academic dishonesty. The most common forms of 
academic dishonesty found were, assisting another student on an assignment, 
copying assignments from other students, deliberating or providing information to 
other students. Furthermore, the study found that students’ attitudes were related to 
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these forms of academic dishonesty. There was also a difference concerning 
academic dishonesty by gender with male students being more susceptible to engage 
in academic dishonesty as compared to female students. In addition first year students 
had engaged in academic dishonesty as compared to other students.   
Studies conducted have revealed that academic dishonesty is an increasing problem 
and an epidemic among students globally (McCabe and Trevino, 1995; Lambert and 
Hogan 2004). Empirical research has revealed that student academic dishonesty is 
both a prevalent and rising concern in institutions of higher learning globally (Lambert 
and Hogan 2004). Furthermore, whilst revealing the extent of academic dishonesty, 
studies have also highlighted that there are certain attributes within an individual that 
make him more inclined to engage in academic dishonesty. In addition, frequency 
rates of academic dishonesty vary according to modules or courses (Lambert and 
Hogan 2004; McCabe et al. 2001; Whitley and Keith-Spiegel 2002).  
A study conducted at the University of Pretoria found that almost 80% of the students 
had done copy and paste, whilst doing assignments. Consequently the University had 
to implement plagiarism detection tools like Turn-it-in. The University of South Africa, 
had limited cases of plagiarism. Universities like Rhodes and the University of Fort 
Hare have policies that stipulate that students found guilty of plagiarism have to appear 
before a disciplinary committee. At the University of Stellenbosch, it is advised that 
academic staff should guide students on issues related to academic dishonesty, so as 
to ensure that it is minimal (Coetzee and Breytenbach, 2006). Individual departments 
at the University of Witwatersrand have policies on plagiarism, some of the policies 
obligate fining or suspending students found guilty of plagiarizing. Institutions like 
Border Technikon have proposed harsher punishments for students involved in 
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plagiarism, which include permanent exclusion or temporary exclusion for a certain 
period. Furthermore, the institution has proposed blacklisting those found guilty. All 
these are measures put in place to curb academic dishonesty. The downside is that, 
despite all the tireless efforts by these institutions to curb academic dishonesty, a 
significant proportion of the student populace still continue to engage in academic 
dishonesty. Despite all the research that is at their disposal, information that indicates 
that academic dishonesty is threatening to destabilize sound academic systems, the 
phenomenon is still being reported to be on the rise. This study therefore seeks to find 
out, what is the missing link which could see academic dishonesty dropping to minimal 
levels within institutions of higher learning. 
Studies have also been conducted concerning plagiarism among first year students, 
a good example is a study by Ellery (2008) who conducted a study on plagiarism 
among first year students at the University of Kwazulu Natal. The objective of the study 
was to ascertain the justification behind student plagiarism, determine the connection 
between plagiarism and one`s sexual orientation, native language or ethnic group. 
Furthermore the study also intended to find out the extent to which students are 
informed on plagiarism. Plagiarism was detected through written essays and tools like 
Google were utilized to detect internet plagiarism. In spite of the fact that students 
were educated on the punishments and the consequence of plagiarizing prior, it did 
not discourage them from plagiarizing (Ellery 2008). 
The results of the study pointed to numerous types of plagiarism, which include to 
paraphrasing without citing the sources, altering few words in the content, incorrectly 
acknowledging author`s main premise. Literal paraphrasing with quotation however 
without acknowledging, literal paraphrasing without acknowledging. Students who 
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plagiarized for the first time were referred to their lecturer, in which they would write 
and submit for the second time. However habitual offenders were given a zero mark. 
Ellery (2008) argued that first year students lacked experience and did not have 
sufficient knowledge of what plagiarism was. She also proposes that Universities must 
improve student writing skills through including plagiarism into an academic writing 
framework with precise instruction provided.  
A study conducted by Beute et.al (2008) at the University of Cape Peninsula in the 
Faculty of Engineering found numerous reasons for plagiarizing, which include 
pressure for students conducting research, availability of information on the internet, 
lack of experience among students from various backgrounds, failure to cite and 
improper referencing (Beute, et.al. 2008). The study also found different types of 
plagiarism, which include copy and paste, quoting direct from the author and literal 
paraphrasing, another related problem was overusing sources. 
Moreover, the findings from the qualitative and quantitative questionnaire completed 
by the lecturers in the Faculty of Engineering revealed that despite 74% of the lecturers 
explaining and educating students on plagiarism, this did not have any bearing since 
70% of students deliberately plagiarized. Furthermore 15% of the lecturers lacked 
assurance concerning the adequacy of their instructions and 23% acknowledged that 
students were ignorant on plagiarism. 65% of the lecturers argued that plagiarism is 
common among lazy students. Furthermore, other lecturers recommended that, 
students who habitually plagiarize should be excluded permanently (Beute, et.al 2008) 
This section has presented the prevalence of academic dishonesty on a global scale, 
in continental Africa as well as in South Africa. No literature was presented though in 
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the eastern cape of South Africa as there is a huge gap in literature on that hence the 
need to conduct this study to cover this gap. Moreover, academic dishonesty has been 
presented as a problem that is both existent in all institutions of higher learning globally 
as well as a growing concern that threatens to undermine the very fabric of higher 
learning institutions qualification. 
2.2.2 Factors associated with academic dishonesty 
Academic dishonesty has been investigated in a variety of ways, researchers suggest 
that there are different aspects that influence academic dishonesty, and these include 
gender, culture and religion. Scholars have argued that students’ attitudes towards 
academic dishonesty directly influence the occurrence of the phenomenon. 
Henderschott, et.al. (1999), conducted a related a study at a private institution, the 
results of their study was that men are more inclined to cheat as compared to women. 
Furthermore women do not engage in academic dishonesty due to reasons like 
respecting other fellow students. In addition, women abide with plagiarism laws and 
policies as compared to men. According to Bates and Murphy (2005), academic 
dishonesty is an aspect that occurs regularly among students; nonetheless it is still a 
complicated phenomenon since the definition of academic dishonesty depends on the 
institution, culture and attitude. Furthermore there is no precise definition on what 
constitutes academic dishonesty. It may be associated with factors like increased level 
of learning technology, an increased inclination on assessing coursework, the 
significance of the course to one’s potential in getting job, more external factors such 
as culture, traditions and gender. 
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Bates and Murphy (2005) conducted a multi-faculty study in the United Kingdom on 
self-reported academic dishonesty. The research utilized surveys from six numerous 
programs at a multi-faculty university in the United Kingdom, utilizing a previous 
validated questionnaire in which participants would complete. The researcher utilized 
a descriptive and comparative analysis. The sample of the study included, students 
from various fields, which included social science, hard sciences, education and 
physiotherapy. The occurrence of academic dishonesty varied according to academic 
discipline and gender. There was a difference on what constituted academic 
dishonest, certain students providing vague responses on other aspects like copy and 
paste. Furthermore there was significant difference in forms of academic dishonesty 
among students. The study recommended that, there is a need to have a broader 
examination on the reasons behind academic dishonesty.   
 Wendy and Davies (2003) conducted a study to explore the causes of academic 
dishonesty amongst pharmacy students. The study utilized twelve semi-structured 
interviews; the sample was taken from first and fourth year students. The main reasons 
for choosing these students were that they represented a wider perception on 
academic dishonesty. The study found five main reasons for the occurrence of 
academic dishonesty; these include the teaching methods, personalities, environment 
of the institution, ability to grasp concepts and specific aspects of the course. The 
findings showed that the motivation to cheat also differed among first year and fourth 
year students. Furthermore, first year students could not adequately define academic 
dishonesty and the behaviours associated with it. First year students also complained 
about insufficient institutional support. 
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Nevertheless, as compared to first year students, fourth year students had precise 
knowledge concerning academic dishonesty. They mentioned aspects like the need 
to beat given deadlines and stress as motivating them to engage in academic 
dishonesty. Fourth year students were also acquainted of technicalities that could 
allow them engaged in academic dishonesty. Furthermore from their own perspective, 
engaging in academic dishonesty was an aspect cultivated by an institutional cultures. 
Majority of the students interviewed concurred that academic dishonesty might be 
caused by factors like the need to gain status among one`s peers. Certain social 
groups, in particular at universities require one to engage in academic dishonesty in 
order to fit and gain acceptance. Students from both the two academic levels were 
found to be goal orientated with poor study skills appearing to motivate dishonest 
behaviour.  
This section dealt with the various factors that are associated with academic 
dishonesty leading to the next section which discusses the various factors that give 
rise to academic dishonesty. There was a display of the very nature of academic 
dishonesty and how it varies due to numerous actors like age, gender, level of study, 
culture amoung other issues. 
2.2.3 Motivational factors of academic dishonesty 
A study utilizing qualitative methodology conducted by McCabe et al (1999) had the 
following findings concerning the motivation to engage in academic dishonesty. 
Students are usually ill prepared in other instances hence propelling them to cheat, an 
increased motivation to pass with higher grades, the desire to get employed with 
higher grades. Further the participants also noted that, there are certain situations that 
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justifies academic dishonesty, these include unbearable pressure from parents, the 
need to compete with other fellow students, increased workload, and complicated 
assessment methods. 
In spite of the fact that students are cognizant of how unethical engaging in academic 
dishonesty is, they often justify themselves with certain reasons that neutralize 
dishonesty behaviours. Students who engage in academic dishonesty behaviours 
usually provide justifications arguing that the course is complicated, there is little time 
to prepare or the assessments consume much of their time, depriving them of social 
life (Brimble and Stevenson-Clarke 2005). However lecturers usually provide reasons 
that contradict with the perceptions of students, which suggest that there is a 
difference in perspectives between the reasons given by the two groups. 
Peer participation in academic dishonesty, is a related aspect which can influence 
students to violate academic integrity policies. This is corroborated by the results from 
study conducted by Tibbetts (1998), whose findings state that students majoring in 
criminal justice were more prone to participate in academic dishonesty, if their peers 
had also been involved in academic dishonesty before. This is evidently supported by 
the arguments put forth by the social learning theory. Furthermore findings from 
O`Rourke et al (2010) reveal that being involved in academic dishonesty is propelled 
by observing fellow students succeeding in cheating. 
Previous studies conducted have found that students usually provide numerous 
reasons for cheating, in spite of the fact that there is a consensus among students that 
cheating is wrong, there are reasons provided to justify engaging in cheating 
behaviours (McCabe, 1992). These include a desire to attain better grades; some 
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reasons are usually linked to preserving certain relationships and creating others 
(Jensen et al., 2002). 
Being involved in academic dishonesty is usually related to certain attitudes; usually 
expectations are that an individual who is anti-social has a likelihood to be involved in 
anti-social behaviours if the opportunity present itself in a given situation (Farrington, 
2005). Hypothetically, it may be due to the fact that their anti-social behaviour makes 
them not to interact with other students who can offer them help in academic work. It 
is argued that, how one views the seriousness of engaging in academic, influence his 
likelihood of being involved in academic dishonesty. Some perceive engaging in 
academic dishonesty as a serious offence, whilst others take it lightly (Bolin, 2004; 
Jensen et al., 2002).  A study conducted in the United States on the relationship 
between morals and cheating behaviour, revealed that attitudes towards and 
perceptions of academic dishonesty account for approximately 40% of the difference 
in academic dishonesty behaviour (Bolin, 2004). 
Moreover other studies have associated academic dishonesty with the language that 
one speak, for instance it is argued that students taking English as their second 
language have a propensity to be involved in academic dishonesty. Research hasalso 
found that students who are not sufficiently socialized within the context of English 
language have likelihood to be involved in academic dishonesty as it is used as a 
medium of instruction (Marshall and Garry, 2006).  One rationale provided for this is 
that students who do not use English as their first language, might view academic work 
to be more demanding, and have a feeling that they cannot cope with the demands in 
relation to other students(Wan et al.,1992). However, research findings have revealed 
that international students cheat in examinations that than other academic work like 
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assignments. Moreover, studies reveal that academic dishonesty is cultivated by 
certain aspects within the institution. These may include the existence of policies on 
academic dishonesty. Usually academic dishonesty occurs in institutions without 
policies than those where there are strict policies on academic dishonesty 
(Henderschott, et.al, 2000).  
There are numerous studies on academic dishonesty and honour codes, usually 
conducted at public universities. A study conducted by Hall and Kuh (1998) at public 
universities that necessitated students to abide with an honour code pledge, usually 
these students would participate in the adjudication process of the honour code 
pledge. The findings of the study were that there are numerous perceptions on why 
students get involved in cheating behaviours; furthermore student’s perception on 
cheating has a direct impact on the decision to participate in academic dishonesty. 
(Hall and Kuh, 1998). Students reveal that the resolution to cheat was influenced by 
some of the following aspects, the desire to attain better grades, being lazy, 
unsupervised testing circumstances. Moreover, academic staff were of the opinion that 
students cheat because they did not have the capacity to grasp some of the work. 
Certain aspects have been associated with academic dishonesty; these include the 
ability to control the edge to cheat, being involved in criminal behaviour. Other aspects 
like age, one`s IQ, being committed to academic work also influence one’s 
involvement in cheating behaviour (McCabe, et.al, 2001 Carroll, and Neill, 2005), as 
well as academic ability and commitment to one’s own studies (Haines et al., 1986).  
It is also further argued that male students have a propensity to cheat more than their 
female students, moreover students who have a broader social life, and those who are 
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involved in sports which consume much time which can be utilized for studying are 
more prone to cheating. Moreover McCabe et al (2001) argue that external factors 
influence academic dishonesty as compared to internal aspects. These external 
aspects include how one’s peers perceive academic dishonesty, the existence of 
harsher penalties for cheating, how individual universities respond to cheating 
behaviours and the likelihood of being caught. Moreover, it is argued that, students 
are more influenced by their peers to take part in academic dishonesty as compared 
to other aspects (Tibbetts and Myers, 1999). Whereas these studies provide 
clarification on the variable associated with cheating, they provide insufficient 
explanation of academic dishonesty in context of the academic environment.  
It is argued that clarifying the situation with well advanced reasons of why students 
engage in academic dishonesty can provide a sustainable solution. Furthermore it may 
also influence universities and other tertiary institutions to devise strategies and 
sufficient policies and approaches to curb academic dishonesty (Tibbetts and Myers, 
1999). 
In the majority of third world countries, there are certain circumstances that allow 
academic dishonesty to occur (Teffera, 2001). In these countries exams have a 
significant bearing, passing them will increase chances of one getting a job. The high 
rate of joblessness, lack of economic growth, means that individuals have to pass at 
all costs (Teffera, 2001). Exams are used as a process to screen, for jobs within private 
and public sector; hence the chance for one to climb the social ladder is through 
passing exams. Attaining a degree from university ensure that an individual get 
employed hence improving his lifestyle, status. In context, students will use any 
necessary means to pass exams (Hanson, 2003). 
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It is important be cognizant of the fact that studies have found that certain groups of 
students are more susceptible to engage in academic dishonesty (Teffera, 2001; 
McCabe and Trevino, 1996).  
• Male students are argued to be more likely to engage in cheating compared to their 
female counterparts 
• Students without experience engage in cheating as compared to senior students.  
• Certain locations also affect the likelihood of cheating, that is, urban students are 
more exposed and prone to academic dishonesty paralleled to rural students 
• Most students who perform badly also habitually cheat.  
• Students with an obsession to attain higher marks have a tendency to cheat if they 
are not fulfilling their need to achieve high grades 
• Students studying at bigger universities have a propensity to cheat  
• Students who are concerned about attaining the qualification rather than acquiring 
skill also are highly likely to cheat 
• Certain instructors over trust their students providing them opportunities to cheat, 
• In other instances when policies and regulations are relaxed it may provide room for 
students to cheat  
• Certain students do not have a problem breaking certain ethical standards, hence 
are more susceptible to cheat  
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McCabe and Trevino (1996) are of the perception that students who find no relevancy 
in education. Students usually value attaining a qualification than obtaining skills that 
will prepare them carefully for a profession. This is supported by Millersville University 
(2005), stating what propels students to cheat is the need to acquire a qualification 
than the knowledge or skill. 
 
2.2.3.1 Academic factors 
Some reasons to cheat, include failing to grasp the content of modules or course 
quickly, hence in this instance they would utilize certain illegal material that would allow 
them to reminisce the content of the subject. Scholars have also cited an increased 
need to achieve as another reason that can propel one to cheat (Whitley and Keith-
Spiegel, 2002). 
Engaging in academic dishonesty is also influenced by the need to attain high grades, 
or passing a course with a certain grade average. This need to achieve is influenced 
by outside pressure. Whitely and Keith-Spiegel (2002) argue that outside pressure can 
include academic related and non-academic pressure. Academic pressure include, 
those associated with assessment methods, the attitudes of faculty on cheating 
behaviours. In most instances, grades are a benchmark for achievement for students, 
this worsened by individual pressure and the need to achieve (Diekhoff et al., 1996).  
Students use academic pressure as valid excuse to cheat or engage in academic 
dishonest. In addition student’s perceptions on plagiarism policies substitute the 
commitment shown by the faculty to address cheating behaviours have a significant 
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bearing. Students also perceive certain exams to be ridiculously difficult, hence use 
this as an excuse to cheat (Fass, 1990; Genereux and McLeod, 1995).  
2.2.3.2 Ambiguous policies of academic dishonesty 
Studies have shown that ill preparedness or insufficient clarity on policies related 
academic dishonesty also propel individuals to cheat. One way to curb cheating is to 
discourage unethical behaviour, only through discouraging academic dishonesty that 
universities can succeed in curbing academic dishonesty. This will also improve the 
authenticity of their qualifications and degrees. 
A study by McCabe (2005) found that certain personalities, situations and moral 
factors also influence students to cheat. The study utilized the most cited academic 
cheating behaviours, plagiarism and dual submission by university students. 
Furthermore, the study used rationalization of academic dishonesty as a determinant 
of the actual act of academic dishonesty. 
In other circumstances, cheating is also influenced by how students perceive the 
extent of risk. This may be influenced by the commitment of academic staff to 
implement penalties or suspending students, if there is some inconsistency and lack 
of commitment in implementing policies, students will seize the opportunity and 
engage in academic dishonesty. There are also external factors like employment and 
family status (Whitley and Keith-Spiegel, 2002). These circumstances may consume 
the time needed for students to study or grasp certain concepts.  Students who are 
not naturally honest may also be stimulated by certain group cultures and norms.  
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2.2.3.3 Family responsibility as a factor 
One`s family may influence them to be involved in academic misbehaviour, for 
instance unbearable responsibility from family may also propel one to cheat. In other 
instances, the individual may sufficiently balance both family demands and the time 
needed for studying. Usually this behaviour is portrayed by part time students, which 
means they have limited time for both family and school responsibility. These 
unbearable demands may propel one to be isolated; including difficulties in accessing 
certain materials may influence them to cheat (Kennedy et al, 2000)  
There are certain individuals who do not interact with other students; these students 
are highly likely to engage in academic dishonesty (Burgoon, et al, 2003). Some 
students maintain an active relationships with academic staff, this relationship may 
propel them be honest in their conduct (Kelly and Bonner, 2005). 
Jones (2011) conducted a study to investigate the factors which influence students to 
be involved in academic dishonesty, primarily through cheating and plagiarism from 
the internet. His study utilized 48 students studying business communication. Findings 
of the study revealed that 92% of the study respondents engaged in cheating 
behaviours due to the need to have improved grades. The participants also gave other 
different reasons, which include, insufficient period to finish assignments, lacking 
interest in the course. Some feel it was cool to engage in cheating since everyone was 
involved. 
2.2.3.4 Academic dishonesty and technology 
Research has suggested that the increased use of technology in educational settings 
has facilitated the prevalence and incidence of academic dishonesty (Faucher& Caves 
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2009; Harper, 2006; Whitely & Starr, 2010). Various studies have lamented the 
negative influence that technology has in educational settings (Faucher & Caves; 
Harper; Whitely & Starr, 2010).The internet is being used by students to search for 
answers in tests while those answers are sent to other students taking tests using cell 
phones (Faucher & Caves, 2009).Harper (2006), exemplified a multiplicity of high-tech 
methods of cheating used by students. Some of these involved utilising cell phones’ 
built-in cameras to share images of notes and test papers to other students writing the 
same test.  
In an exploration of technology use by US students in higher education settings, it was 
established that virtually a third of students indicated knowledge of someone who had 
used technology to cheat (Jones et al., 2008). This reported influence that technology 
has on academic dishonesty may not be as detrimental in developing countries such 
as Ethiopia as compared to more developed and technologically advanced countries. 
(Teffera, 2001).  
Teffera further reiterated that in various African countries, electronic communication is 
underdeveloped, and even orthodox communication is undependable. Resultantly, 
electronic academic dishonest behaviours are more difficult to commit due to the 
restricted nature of available technology. That means students intending to commit 
dishonest behaviours are relegated to other forms of cheating. 
Ease of access to information, facilitated by the Internet as well as technology, has 
further stimulated worries about dishonesty. Yet investigating academic dishonesty is 
notoriously difficult. Chief among the challenges are accurately detecting dishonesty 
as it occurs in an actual academic setting and doing so in a way that does not link the 
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act with a specific individual’s identity. Given these issues, most studies on academic 
dishonesty have depended on participants’ anonymous self-reports about their 
behaviour (Bowers, 1964; McCabe &Trevino, 1997; Vandehey, Diekhoff, &LaBeff, 
2007). 
2.2.3.5 Knowledge about academic dishonesty regulations 
A related aspect that usually have a significant bearing on the occurrence of academic 
dishonesty is the issue of being knowledgeable about regulations on cheating 
(Rezanejad, Rezaei, 2013).  The accessibility of this information is also important, the 
relevance of this knowledge to the behaviour of students is also important. According 
to Rezanejad, Rezaei (2013) (86,7%) of students usually receive information on 
academic dishonesty from their lecturers. Alternative sources include media which 
constitute (49,2%) other sources include peers and close relative these constitute 
(42,6%). Due to the fact that the study was conducted in a specific region in the Middle 
East, findings may not inescapably apply to European universities and other 
universities in the different parts of the Globe due to differing cultural attributes. The 
study further recommend the necessity for sufficient training on the issue of academic 
dishonesty. 
Moreover a study by Jones (2011) reveal that majority of students receive knowledge 
on the implication, policies of academic dishonesty from their lecturers. His study show 
75% of the students surveyed receive information from their lecturers and furthermore 
67% of the students receive information on academic integrity regulations from the 
University `s prospectus. 
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The students cited numerous factors that pressurize them to cheat, these include, an 
increased need to achieve or pass (19%) of the participants, psychological feeling that 
one cannot complete the task (17%) of the participants, 29% gave various reasons. 
Other reasons provided include lack of motivation due to classmates. This is also 
supported by (Olafsen and Schraw, 2013) who also argued that students also cheat 
due to the lack of interest in one`s class.  Some cheat because of the feebleness of 
the extant academic policies. 
Inadequacy of time to complete academic work is another conjoint reason provided by 
students (Anderman, et. al, 2010). This issue can be categorized into two aspect, 
some reasons are internal, and this encompass the lack of capacity to meet the 
demands of the academic work. Some reasons also include insufficient studying 
approach, lack of motivation on the module (Anderman and Murdock, 2007). 
Rezanejad and Rezaei (2013) also support this notion by stating that insufficient time 
for completing academic task is another factor that usually influence academic 
dishonesty. They also argue improper language skills may propel students to cheat. 
This is also maintained by Olafson and Schraw (2013) who argue that lack of capacity 
to finish academic work is a common reason among students. 
2.2.3.6 Student – lecturer relationships and academic dishonesty 
Another common factor is the extent of interaction that exist between academic staff 
and their students, there is no intimate interaction between lecturer and students on 
the internet, particularly in distant learning. This lack of close interaction provides 
freedom for students to partake in academic dishonesty, since there is no sufficient 
monitoring. This lack of monitoring can worsen the incidents of cheating. Other 
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reasons for cheating also emanate from instructors, due to the fact that some 
instructors may provide complicated tasks for students, Ellery (2008). Whereas 
students do not possess the sufficient expertise and competency to complete the task. 
On the other hand, there has been little research done to examine if student to lecturer 
relationships do influence directly or indirectly on academic dishonesty. 
2.2.3.7 Individual characteristics 
Some factors for cheating are internal, these include personalities, skill. Kohlberg 
(1973) argues that individual students have numerous aspects that propel them to 
cheat. Whilst simultaneously, having faith that they will succeed and the hope that they 
will not get caught. Many students lack the academic skills to succeed hence decide 
to engage in cheating. Other students perceive writing as a demanding aspect. 
Gourlay and Greig (2007) have also provided reasons which compel students to cheat 
which include complicated submission dates which demands more time, struggling to 
an extent that feels the need to quit. Students with weak academic skills usually cheat 
as a mechanism to pass or succeed. If there is a positive grade from the assignments, 
it will motivate them to cheat. 
Studies conducted have also identified individual goals as having a significant bearing 
on cheating. Individuals are usually driven by certain benchmarks, and these goals 
are the reasons why there is difference in motivation, attributes to be involved in 
academic work. Hence usually students feel that cheating is the only option, if they are 
to reach these goals. These goals include, attaining a better grade, the need to feel 
competent. The absence of harsh penalties and lack of knowledge on academic 
cheating. 
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Furthermore, certain students plagiarize due to the lack of skills like paraphrasing. 
Sometimes students may unconsciously engage in academic dishonesty. Accidental 
plagiarism is common among students. This is usually due to insufficient instructions 
from lecturers or mere ignorance on the side of the learners who are supposed to 
actively participate in the education process. Studies have shown that individuals are 
usually driven by certain aspects which are not in the realm of institutions and 
organizations (Gallant and Bertram, 2008). Student’s involvement in academic 
cheating is a consequence of numerous aspects, which include cognitive ability and 
certain aspects within the environment (McCabe, 2001; Nadelson, 2007). In some 
societies, immoral practice likes corruption for instances can influence student to 
engage in cheating. In some societies corruption is a common practice, hence this can 
have a bearing on cheating behaviours (Odunayo and Olujuwon2010). This is because 
students are subjected to corrupt ways of attaining set objectives and as such they 
rationalize their engagement in such behaviours. However, studies that corroborate 
with this reason are limited, although being relevant nonetheless.  
A study undertaken by McCabe and Trevino (1997) which intended to examine the 
impact of external and internal factors on academic dishonesty revealed that there are 
certain factors within the institution and external that propel individuals to cheat, these 
aspects have a significant bearing on academic dishonesty as compared to individual 
factors. These include peer pressure, harshness or seriousness of engaging in 
academic dishonesty. Some students argue that, if the possibilities of getting 
apprehended cheating are overshadowed by the benefits resulting from cheating, they 
choose to cheat. This is worse when 'they think there is petite probability of being 
caught and the punishment attached is little to none (Mwamwenda, 2006). 
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2.2.3.8 Academic procrastination 
A reason that is commonly cited in the context of cheating, is academic procrastination 
(Park, 2003). This denotes deliberately delaying to begin or complete one`s academic 
studies (Ferrari and Beck, 1998). It is a common trait among university students and 
has significant bearing on academic dishonesty (Roig and De Tomasso, 1995). The 
main factors that propel academic procrastination include, avoiding difficult tasks, 
being intimidated by the need to pass. Consequently, academic procrastination can 
lead to mal-preparation in tests and exams, aggravated anxiety, failing to submit in 
time, insufficient writing skills and low grades. 
This section has presented and discussed the various reasons why students engage 
in academic dishonesty. A large corpus of data was derived from students who self-
report why they engage in academic dishonesty as well as students witnessing others 
engaging in academic dishonesty. It should be noted that the reasons why students 
engage in academic dishonesty cannot be exclusively exhausted as they are 
dependent upon various diverse aspects for instance culture, personal attributes, 
situational factors among many others. The next section discusses the ways in which 
academic dishonesty manifests itself. 
2.2.4 Manifestations of academic dishonesty. 
2.2.4.1 Cheating 
This encompasses numerous behaviours or actions which include use of unlawful 
information or studying material in the course of an exam. Utilizing advanced 
technology, accessing information that will remind one of the main ideas needed in an 
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examination. Copying other student’s work, collaborating with other students, 
deliberately accessing examination before it is written. Manipulating work done by 
another and handing it in as if it were one’s own work. Deliberately engaging in 
activities that provide an unfair advantage (Athanasou and Olabisi, 2002) 
2.2.4.2 Plagiarism 
Plagiarism can be defined as, the appropriating of another person’s ideas as one’s 
own and or an endeavor to distort the contour between one’s own ideas as well as 
words and those plagiarized from a particular source (Park, 2003). More specifically, 
it refers to the utilizing of a notion, phrases or other material from a certain source 
without acknowledging within the work one claims authorship. Instances encompass 
misrepresenting ideas utilized in an academic work in which the students assume 
authorship. Improperly utilizing information from another scholar, stealing information 
from the internet and claim authorship. Submitting work that has been previously 
written and assuming it to be one`s own work (Teffera, 2001). 
2.2.4.3 Misrepresenting or inventing any information, citation, or data 
This includes utilizing unauthentic approach for gathering or to generate data and 
present them as authentic. To misrepresent or exaggerate one’s position in the 
university. Generating unfounded rumors that may possibly damage the University `s 
status or alternatively that of the academic staff (Lipton and Chapman, 2002). More 
specifically, students get fake doctor’s notes where they miss class tests or submission 
dates in order for them to be allowed to take the tests later. Others wrongly cite sources 
they did not use in their work to avoid being penalized for plagiarism. 
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2.2.4.4 Facilitating dishonest behaviour 
Illegally assisting another student in a manner that violate the benchmarks of 
academic integrity. Deliberately permitting other students to utilize one’s ideas, or 
alternatively collaborating in individual assignments or examination. Providing help to 
a fellow in manner that violate the rules of the course. Typically students help each 
other in completing assessment tasks given to them as individual work (Park, 2003). 
This section has discussed the various forms of academic dishonesty presented in 
literature. It should be noted however that these are not exhaustive. Academic 
dishonesty in its very nature as revealed by the current study is dynamic and as such 
there are new forms emerging at every turn, propelled by advancements in technology 
mostly. The next section discusses the mitigation measures for academic dishonesty. 
2.2.5 Mitigation measures for academic dishonesty effects. 
McCabe and Trevino (1993), assert that one significant aspect concerning cheating, 
is the kind of attitude that is cultivated by the university. Some universities create 
environments that allow academic dishonesty to be socially acceptable and some 
create circumstances where engaging in academic dishonesty is a serious offence. 
When new students are socialized into the universities they will adapt to this 
environment. A certain approach utilized by university of academic dishonesty is 
establishing honour codes. Studies have revealed that academic dishonesty is rare in 
universities where an honour code has been established. Honour codes encompass 
peer review, pledging, being judged by one’s peers (McCabe and Trevino, 1993). 
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Some institutions give the task of monitoring academic dishonesty to a special staff 
that attends training and are responsible for coordinating and preventing, detecting 
incidents of plagiarism (Mcgowan, 2005). These individuals are responsible for 
assessing the effectiveness of the academic integrity policy and regulations within an 
institution. Furthermore universities usually employ an individual who lessen the 
possibility of students interacting with academic staff, with the exception of offences 
that are not serious 
Public universities in Nigeria have developed a policy on academic integrity which 
specifies the proficient standards or ethics by which all academic staff are expected to 
uphold (Odunayo and Olowojon, 2010). Other scholars have suggested that students 
need to be involved in academic dishonesty policy or else it will create an ‘us’ versus 
‘them’ atmosphere which will promote cheating. 
Other universities have clearly defined what academic integrity is and elucidated what 
is considered as dishonest and undesirable behaviour (Pickard, 2006). They further 
attempt to make available information and specimens to students to comprehend the 
variance between collaboration on assignments and cheating so as to isolate 
plagiarism, this also includes teaching the proper use of assignment. In addition 
academic integrity strategies and policies in individual faculties are published. 
2.3 Conclusion 
This chapter focused on extant empirical studies and findings that have been 
documented in regards to various aspects of academic dishonesty. It focused on what 
academic dishonesty is, what causes it, how does it manifest itself and its prevalence 
in various institutions of higher learning across different parts of the globe. This was 
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done with the aim of narrowing done to what institutions of higher learning can do to 
try and curb academic dishonesty through formulating policies and practices that will 
mitigate if not eliminate the devastating effects of academic dishonesty. Literature was 
discussed from various previous studies to demonstrate an interplay between theory 
and literature as well as identify problem focus areas for academic dishonesty. The 
researcher then identified gaps in literature that possible future research should focus 
on, particularly focusing on the lack of immense literature on academic dishonesty in 
South African institutions of higher learning. This was taken as the basis for the need 
to conduct this study and the next section details the methodology that was utilized in 
conducting this study. 
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CHAPTER 3: THEORETICAL FRAMEWORK 
 
3.1 Introduction 
This section discusses theoretical frameworks that have been used to explain 
academic dishonesty. Various theories that have been used in previous studies are 
presented and discussed before presenting the theoretical framework that was chosen 
for this particular study. Despite having highlighted all these other theories, the social 
learning theory was adopted for this study. This was done because the social learning 
theory by Akers (1979) was conceptualized as a theory of deviant behaviour, not only 
to describe how behaviour is learnt but also to predict future behaviour and possible 
causes and prevention of deviant behaviour. The theory has been more developed to 
capture various aspects that were presented in the other theories that are mentioned 
below and therefore goes deeper in capturing the objectives of this current study. 
3.2 THEORIES OF ACADEMIC DISHONESTY 
Below are some theories that have been used in various studies to account for 
academic dishonesty. These theories are first discussed before the Social Learning 
theory which has been used for this particular study. 
3.2.1 The Strain Theory 
According to this theory, feelings of strain can lead to student misbehaviour (Agnew, 
1985). The theory initially argued that goal blockage induces these feelings because 
certain students see the school as hindering them from realizing full academic 
potential. The result is frustration which often leads to rebellion against their school. 
However, Agnew (1985) reviewed this argument in his general strain theory adding 
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that pain blockage or aversive behaviour is a vital cradle of strain: being incapable of 
escaping aversive situations can also produce frustration. This simply means that 
students will resort to dishonest behaviours like cheating in order to overcome the 
frustrations they face in their academics. For Van Houtte and Stevens (2008), certain 
settings can offer a framework for bases of strain. They also support the view that 
being in a vocational pathway can induce strain consequently resulting in misconduct. 
Thus the General strain theory is an idiosyncratic approach that explains why people 
exhibit deviant behaviour.  In other words, strain put upon students by their academics 
results in frustration which drives them to deviant behaviours. The theory however fails 
to explain the process of behaviour acquisition. It only focuses on why people engage 
in deviant behaviour.  
3.2.2 The Planned Behaviour theory 
According to this theory cheating occurs owing to the opportunity coupled with the 
intention to cheat. This means that, there is need to make effort in reducing cheating 
opportunities, conceivably by increasing alertness during exams, expending 
supplementary proctors and examination varieties, and by increasing awareness on 
the significance of integrity and honesty (Ajzen, 1991). 
The Theory of Planned Behaviour (TPB) started as the Theory of Reasoned Action in 
1980, it aimed at predicting an individual's intent to engage in a certain behaviour at a 
particular time and place. It was envisioned to elucidate all behaviours over which 
people have the capacity to exercise self-control.  The fundamental factor to this theory 
is behavioural intent. Behavioural intents are prejudiced by the attitude about the 
probability that the behaviour will yield the projected result and the subjective 
assessment of the hazards and benefits of that outcome.  The TPB postulates that 
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behavioural accomplishment depends on both stimulus (intention) and aptitude 
(behavioural control). The theory therefore postulates that students engage in 
dishonest behaviours intentionally after weighing the risks and benefits of the expected 
outcome of their behaviour. Being mainly focused on behaviour both motivation and 
intention, this theory does not account for the role played by the social environment in 
which the individual finds him/herself at a particular moment. Moreover, the theory 
overlooks how behaviour is learned as well as the role played by peers in moulding it. 
3.2.3 The social control theory 
This theory posits that bonds to family, school as well as other other facets of society 
function to lessen one’s inclination towards deviant behaviour. Be that as it may, the 
theory postulates that deviance occurs when these bonds are destabilised or are not 
well conventional. Control theorists contend that devoid of these bonds, deviance is 
an inescapable result (Lilly et al., 1995). Contrasting to other theories which pursue to 
explicate why individuals engage in deviance, control theories assume a contradictory 
approach, questioning why individuals desist from offending (Akers and Sellers, 2004). 
Resultantly, deviance is perceived as a likelihood for every individual in society, 
evaded only by those who strive to preserve familial and social bonds. This, in relation 
to the current study, means that every student has potential to engage in academic 
misconduct and perhaps those who engage lack a need to maintain social and familial 
bonds.   
According to Hirschi (1990), such ties are grounded on attachments to those inside 
and outside the family, to include friends, teachers, and co-workers; obligation to 
undertakings in which a person has devoted time and energy, for instance educational 
or career goals; participation in activities which function to advance ties an individual 
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has with others as well as leave not much time for involvement in deviance; and lastly, 
conviction in broader social values. These four facets of social control are understood 
to interrelate to insulate a person from deviant behaviour (Siegel and McCormick, 
2006). The theory can be applied to the study of academic dishonesty as a theory of 
deviance. The four variables identified can serve to determine engagement or non-
engagement in dishonest behaviour. Where a student is attached to teachers, 
committed to his studies, involved with other peers and has high social values, the 
theory posits that the students will not engage in academic misconduct whereas the 
opposite is held true. This theory focuses much on behaviour maintenance and 
avoidance of deviant behaviour so much that it overlooks individual precursors that 
may lead to behavioural change. It is more focused on an individual as forming part of 
a broader whole that makes up society hence making the individual attitudes 
insignificant in deviant behaviour.  
3.2.4 Self-control Theory 
The key argument of the self-control theory is that individuals with low self-control in 
the presence of an opportunity would be more likely to engage in deviant behaviour. 
Gottfredson and Hirschi (1990) affirmed that this theory would be utilized in accounting 
for various kinds of deviant behaviour always within demographic classifications, for 
example both males and females and in all societies. It assumes that, individuals 
choose to elude pain and maximize pleasure.  
At the core of the theory lied three crucial concepts, self-control, opportunity and 
socialization in the family. The theory viewed individuals who lack self-control (low self-
control) as being impulsive, physical, and short-sighted and risk taking. It is such 
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people with these characteristics that were viewed to be highly prone to deviant 
behaviour. 
The second most vital concept was opportunity that corresponds to the interim 
characteristic of access and availabilities in a specified framework, for illustration the 
usage of illegal means depend on access and availability, Benda (2005). Thirdly was 
socialization within the family. Gottfredson and Hirschi (2001) contended that if a 
family was lacking in behaviour supervision, as well as identifying and punishing 
misbehaviours, then children would have a propensity in low self-control, and would 
ultimately engage in criminal acts. 
Gottfredson and Hirschi (2001) diverted their attention from emphasising on the role 
played by social control, thus protecting individuals from partaking in criminal activities 
to the idea that self-control, or its absence lack, could be of use in explaining deviance. 
In this view, crime is believed to happen through the subsequent process: “(1) an 
impulsive personality to (2) a lack of self-control to (3) the withering of social bonds to 
(4) the opportunity to commit crime and delinquency to (5) deviant behaviour” (Siegel 
and McCormick, 2006: 286).  
According to this theory, deviance is perceived as a means of gaining instantaneous 
satisfaction, therefore the ability to defer such short-term longings is associated with 
self-control. Those with a proclivity for deviant behaviours are understood to lack 
adequate self-control. This lack is drawn back to childhood where the preliminary signs 
of deviance emerge. Participation in deviant behaviour, for those with low self-control 
only lingers throughout the course of life (Lilly et al., 1995). Therefore, while it is alleged 
that self-control is acquired during childhood and does not essentially change over 
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time, the proposition made by the theory is that, the propensity to offend declines with 
age, even for those with lower echelons of self-control. According to this view point, 
“people don’t change but it is opportunity that changes” (Siegel and McCormick, 2006: 
286). According to this theory therefore, self-control is a major determinant factor in 
behaviour. As it argues that self-control develops at an early stage in life, those who 
were not well socialized are therefore seen as more prone to engage in dishonest 
behaviour and those that have self-control are less prone. The theory further maintains 
that there is need for the opportunity to misbehave, this, coupled with low self-control 
is a cause for student dishonesty. Finally it maintains that the rates of engaging in 
dishonest behaviours decline when opportunities to engage decrease. This theory fails 
to suit the present study as it refutes that novel behaviours can be learned even as 
one grows old.  
3.2.5 The social cognitive theory of moral thought and action 
This theory provides a comprehension of the multiple interactions which impact 
students’ thought, their environment and behaviour. Bandura (1977) simplified the 
compound concept linked to student development of morals into a three part model. 
In simplifying this theory, Bandura stated that morals are impacted by both cognitive 
and situational factors. Cognitive variables include intellectual and moral development 
levels, reaction to circumstances and obligation to social norms. According to Bandura 
(1977), the major environmental variables in tertiary education include societal norms, 
conduct codes and modelling by peers. Social norms in his argument referred to 
perceived accepted behaviour. 
Bandura further maintained that social norms and students’ devotion to them play a 
pivotal part in determining academic behaviour and the knowledge of academic rules 
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impacts on subsequent behaviour. Moreover, student willingness to adhere to 
institutional norms affects their behaviour. A significant proportion of students desire 
to blend in while others do not view adherence to norms as important, therefore the 
behaviour will differ considerably between the two. Therefore, those students who do 
not desire to adhere with school norms are more susceptible to academic 
misbehaviour than adherents. 
Biological theorists however argue that this theory ignores completely individual 
biological state. They also indicate that the theory rejects the differences between 
individuals owing to genetic, mental, and learning differences (Jeffery, 1985: p.238). 
“For example, if a person witnessed a hanging or a violent murder, he or she might 
respond in many different ways. Biological theorists believed that the responses would 
be normal and come from the autonomic nervous system. In the autonomic nervous 
system, the heart rate, increase blood pressure, nausea, and fainting would be normal 
symptoms of the responses that individuals might expressed in this particular situation. 
Therefore, the symptoms and behaviour are not learned, but partially inherited. In 
addition, the social cognitive theory rejects the classical and operant conditioning 
processes. The biological preparedness of the individual to learn as well as the role of 
the brain in processing information from the social environment, are critical to learning 
theory, but they are ignored by the social cognitive theory. Social reinforcement is 
conditioned reinforcement based on the relationship of the conditioned stimulus to an 
unconditioned stimulus" (Jeffery, 1985: p.239).  
Despite the different approaches employed in the above theories, they all fail to 
provide a more substantive explanation that better suits the context of the present 
study. The social learning theory however has managed to integrate various aspects 
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of each of the above theories to come up with a broader explanation of deviant 
behaviour. Resultantly, it has been chosen as a framework for this current study. 
3.3 The social learning theory 
Objectives of this study were to find out the incidence of academic dishonesty, factors 
associated with academic dishonesty, the prevalence of academic dishonesty and 
mitigation measures placed to curb academic dishonesty at the University of Fort 
Hare. A mixed methods approach was used to collect data, which was then interpreted 
using the social learning theory. The study argues that, academic dishonesty at the 
University of Fort Hare is mainly embedded in the dynamic transformations brought 
about by technological advancement, which has given rise to new forms of academic 
dishonesty as well as facilitate the existent forms of academic dishonesty. Moreover, 
the institution, like many other institutions globally is affected by academic dishonesty. 
Apart from that, academic dishonesty in its various forms is significantly high and it 
continues to soar. The social learning theory offers an explanation of the acquisition 
of new behaviour and its maintenance thereof hence it has been adopted as the 
theoretical framework in this study. 
“The social learning theory is a social psychological theory of deviance developed from 
a behavioural revision of Sutherland’s differential association theory (Sutherland, 
1947). Proponents of social learning theory view norm-violating actions as learned 
behaviours acquired and maintained by the same process as conforming behaviour. 
Although the theory refers to the whole range of learning mechanisms, in empirical 
tests of the theory, researchers have concentrated on four main concepts or sets of 
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explanatory variables: differential association, definitions, differential reinforcement, 
and imitation (Lersch, 1999).” 
“While few studies of academic dishonesty specifically tested hypotheses suggested 
by social learning theory, several researchers have reported results consistent with its 
theoretical principles, especially with respect to the involvement of the peer group in 
acts of cheating (Eve & Bromley, 1981; Michaels &Miethe, 1989). Others have tested 
propositions of Sykes and Matza’s (1957) techniques of neutralization, in which 
cheating behaviours have become rationalized and have been defined as an 
acceptable form of behaviour (LaBeff, Haines &Diekhoff, 1990; McCabe, 1992).” Lersh 
(1999), used the theory to test its proposition on academic dishonesty, the theory was 
useful in explaining definitions and involvement with peers that were found to have 
great influence in behaviour alteration.  
Akers (1979) argues that, “social learning theory is a general theory that offers an 
explanation of the acquisition, maintenance and change in criminal and deviant 
behaviour. It embraces social, non-social and cultural factors operating both to 
motivate and control behaviour and undermine conformity.”  The basic proposition of 
the theory is that the same learning process in a social structure, interaction, and 
situation produces both conforming and deviant behaviour to different individuals. The 
theory goes beyond only explaining why people engage in deviant behaviour to why 
they do not. It incorporates crime facilitating as well as protective and preventive 
factors. Behaviour change in this case is seen as a result of influences not only from 
the learning history of an individual but also on those operating at a given time in a 
given situation and those predictive of future behaviour (Akers, 1998). 
 
54 
 
 
“Adapted from Bandura’s social learning theory (SLT), the theory suggests that 
behaviour of all kinds is learned through the observation of models. Models are 
selected on the basis of a range of characteristics including attractiveness, status and 
perceived similarity with the observer (Akers, 2011). Whether or not a model’s 
behaviour is imitated depends on the observed consequences of their actions. If the 
model is observed to be reinforced (and the reinforcement has value for the observer) 
then imitation becomes likely (Akers, 2011). If the model is punished then imitation 
becomes less likely (although the behaviour may still have been learned, it is its 
expression that observed punishment inhibits).” Learning can happen through 
individuals watching the conduct of others and the result of such practices. Learning 
can happen without an adjustment in conduct. The social taking in context which 
claims that learning can happen through perception alone implies that learning may 
not really be connoted either in execution or spoken to by an adjustment in conduct. 
Insight is a fundamental key in learning. Social learning hypothesis is grounded on the 
understanding of human gaining from the subjective file (Bastable, 2006). It 
recommends a connection between behaviourist learning hypotheses and 
psychological speculations." 
This study utilizes the social learning theory due to its ability to integrate explanations 
from various theoretical frameworks. In this context, It does not only explain how new 
behaviour is learnt but it goes further to explain why students continue to engage in 
certain behaviours. The theory also gives an explanation of why some students do not 
engage in academic dishonesty when others choose to engage. Behaviour learning in 
the social learning theory is conceptualized as mainly rooted in four dimensions that 
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were identified by Akers, thus differential association, definitions, differential 
reinforcement and imitations as discussed below. 
3.3.1 Differential association and academic dishonesty 
Akers (1996) argues that, “differential association refers to direct association and 
interaction with others who engage in certain kinds of behaviours or express norms, 
values and attitudes supportive of such behaviour as well as the indirect association 
and identification with more distant reference groups. These groups act to provide the 
major immediate and intermediate social contexts in which all the mechanisms of 
social learning operate.” 
"Differential association theory can be understood as comprising two important 
dimensions. The first dimension is behavioural-interactional and explains deviance as 
being produced through “direct association and interaction with others who engage in 
certain kinds of behaviour; as well as indirect association and identification with more 
distant reference groups” (Akers and Sellers, 2004:85). The people or groups with 
whom an individual is in social contact, either directly or indirectly are seen as 
providing the social context under which each of the four premises of social learning 
theory functions. That is, within this social context, individuals are exposed to varying 
definitions of acceptable and unacceptable behaviours, as well as a variety of 
behavioural models that may differentially reinforce deviant and non-deviant 
behaviour. These models may also serve as a source for the imitating of behaviour. 
Academic misbehaviour therefore is seen as a result of interaction between those who 
are honest and those who are not, whether directly or indirectly. This interaction results 
in the learning of new behaviours, where one was misbehaving, they may end up 
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behaving in acceptable ways and where one was academically honest, they may end 
up being dishonest." 
"The people or groups with whom an individual associates, are broken up into primary 
and secondary sources by social learning theorists. Primary associations include 
those with immediate family and friends and in the case of this study student peers. 
Secondary sources of social learning include a much wider range of people and would 
include, for example, teachers, neighbours, and church groups. Each of these groups 
is thought to contribute to the attitudes and values an individual adopts, as well as to 
how that person behaves in various social contexts. In this vein, given the nature of 
the social context provided by the institutions of higher learning in the modern day, 
students are in constant contact with their peers on a daily basis. This serves as a 
primary source of learning, the situation is worsened when considering how 
technological advancements have been incorporated into being part of our daily 
academic lives especially in telecommunication. The cell phone and the laptops which 
are aided by free internet access which is readily available. Students have learnt and 
taught others ways of using technology to engage in dishonest ways of their academic 
business (Szabo 2004)." 
"It is generally understood, under differential association, that the timing, length, 
frequency and nature of the contact are important determinants of behaviour. That is, 
the greatest effect on a person’s behaviour occurs during the early stages of the 
association. The longer the duration of the association, the more frequently the 
association occurs, and the closer the association is are also key in behaviour 
alteration (Akers and Sellers, 2004). From a social learning perspective, then, 
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associations made early on with family would arguably play an important role in 
shaping one’s behaviour. The second premise as discussed below is the definitions." 
3.3.2 Definitions and academic dishonesty 
Definitions are an individual’s own values and attitudes about what is and is not 
acceptable behaviour. That is, “they are orientations, rationalizations, definitions of the 
situation, and other evaluative and moral attitudes that define the commission of an 
act as right or wrong, good or bad, desirable or undesirable, justified or unjustified” 
(Akers and Sellers, 2004: 86). These attitudes and values are learned and reinforced 
through the process of differential association. 
"The main notion behind definitions is that the greater the number of definitions 
favourable to deviant or criminal behaviour, the greater the likelihood that an individual 
will take part in that type of conduct.in this light, the strength of one’s personal belief 
system is seen and regarded as a precursor to engagement or non-engagement in 
deviant behaviour, (Akers, 1973). In the current study, the belief system of students 
can be largely seen as forming part of a larger cultural system that shapes their being, 
known in the Xhosa culture as ‘Ubuntu’. The degree to which a student in adherent to 
this value of Ubuntu for instance is therefore regarded as a precursor to the probability 
of such a student engaging in academic dishonesty. This simply means those with 
strong values as argued by Akers will not so easily be inclined to cheating than those 
with weak values. Teferra and Getachew (2010), argued that students in the modern 
day view their academics as a gateway to the broader economic world. This means 
that they will do anything it takes to get their qualifications from the institutions of higher 
learning. Moreover, findings from this study revealed that, some students are in 
constant pressure from their parents to excel and as such cannot afford to fail. Others 
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lament that they are admitted into programmes that were not of their preference and 
this poses challenges in grabbing course content. All these put together puts strain on 
the student and are seen in the strain theory as goal blockage, resultantly the students 
will look for pain avoidance alternatives and often ends up disregarding values of right 
and wrong in a bid to pass (Agnew, 2007)." 
"Social learning theory also accounts for conforming behaviour to the extent that the 
greater the number of definitions favorable to conventional norms, the less likely an 
individual is to engage in deviant or criminal acts. It is conceivable within this 
understanding of social learning that an individual could adopt conforming attitudes 
and values about certain behaviours while at the same time develop attitudes and 
values that justify or excuse some types of non-conforming behaviours. In explaining 
deviant behaviour, definitions are seen as either approving of or neutralizing the 
behaviour. Consequently, the context under which these behaviours take place is 
redefined in light of these approving and neutralizing definitions." 
3.3.3 Differential Reinforcement and academic dishonesty 
"Differential reinforcement can be understood as the process by which individuals 
experience and anticipate the consequences of their behaviours. That is, a person’s 
actions are in part determined by what they perceive as the consequences of their 
action or lack of action. Whether individuals will refrain from or commit a crime at any 
given time (and whether they will continue or desist from doing it in the future) depends 
on the past, present, and anticipated future rewards and punishments for their actions” 
(Akers and Sellers, 2004: 87). 
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Reinforcement of attitudes, beliefs, and values occurs through both differential 
association and imitation and can be either positive or negative. Positive reinforcement 
occurs when actions are rewarded through positive reactions to the behaviour as well 
as through positive outcomes. Positive reinforcement can increase the likelihood of 
criminal behaviour through these rewards. Negative reinforcement, on the other hand, 
involves the removal of negative consequences or responses, and this may also 
increase the likelihood of taking certain actions. 
"The degree to which differential reinforcement occurs is related to the degree, 
frequency and probability of its occurrence. That is, reinforcement is most likely to 
happen and contribute to repetition of the behaviour when it occurs with greater value, 
occurs frequently as a consequence of the behaviour, and when the probability that 
the behaviour will be reinforced is greater (Akers and Sellers, 2004: 87)." However, 
the most important reinforcements tend to be social (resulting from interactions with 
peer groups and family members). The argument is that if students feel rewarded or 
positive reinforcement after engaging in dishonest behaviours, for instance passing an 
assignment after plagiarizing or passing a test after using crib notes, they may repeat 
the action and this is determined by the frequency of the rewards. On the other hand, 
if students do not cheat in exams or tests and fail, and continually do so, they tend to 
be more inclined to adopt other means and this may involve cheating to increase their 
probability of passing. Moreover, findings of this current study indicated that students 
reported that, despite the effort made by the institution to punish those that are caught 
engaging in academic dishonesty, there are still loose ends that still need to be tied. 
Postgraduate for instance mainly argued there is a need to revisit the school policies 
that guard against academic dishonesty. The institution currently has a plagiarism 
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policy and this has been criticized for being too shallow. Moreover, it has no yet been 
revised to suit the modern misbehaviours. Despite penalties and fines that come with 
being caught cheating in the exam room, students still find ways to use their cell 
phones in the exam room bathrooms and this is because they see their peers 
succeeding in the act and averting being caught. Perhaps, as suggested by this study, 
the institution needs to employ more stringent measures to punish those that are 
caught on the wrong side of the law. 
3.3.4 Imitation and academic dishonesty. 
Akers (1973), argues that, "most individuals engage in behaviour that they had 
previously witnessed other individuals engaging in. The extent to which behaviours 
are imitated is determined in large part by the characteristics of the models, the 
behaviour observed, and the observed consequences of the behaviour (Akers and 
Sellers, 2004). The literature has indicated that witnessing the actions of others, in 
particular people that are close can affect participation in both conforming and non-
conforming behaviours (Donnerstein and Linz, 1995). This is closely related to 
differential reinforcement where individuals engage in behaviour upon weighing the 
perceived outcomes of their actions. In this regard, students imitate behaviours of their 
peers. These could be close friends, classmates or even senior students whom 
students look up to as models of behaviour." 
Imitation has also been found to be “more important in the initial acquisition and 
performance of novel behaviour than in its maintenance or cessation of behavioural 
patterns once established” (Akers and Sellers, 2004: 89). This is more or less like 
differential association where students imitate the other students who engage in 
academic dishonesty. The social learning theory accounts for learning through 
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witnessing and adopting of behaviour. This is seen in certain traits that individuals pick 
along the way due to prolonged interactions with others. The beginning of such is often 
subconscious where one finds themselves behaving in certain ways that they 
witnessed others doing or consciously when one observes, adopts and adapts to 
certain behaviours. The same can be said of students who are mostly in academic 
institutions for the sole purpose of learning. Learning in this case does not entail only 
mainstream academic learning but adoption of behavioural traits, ways of 
conceptualizing, problem solving skills, lifestyles among a diverse array of behaviours. 
The result of which can be seen in students even going as far as learning how to cheat 
in classrooms, exams, assignments etc. 
3.4 Discussion 
The social learning theory views the environment as the most important source of 
reinforcement. Akers (1985) argues that most of the learning of deviant behaviour is 
the result of social interaction. He further maintains that it is the presence of various 
subcultures in society that allows us to predict which stimuli are likely to be reinforcers 
for people and this approach leads to definitions being one of the crucial aspects of 
the social learning theory. 
"The theory proposes that definitions are the moral components of social interaction 
expressing whether something is right or wrong. In Akers’ view, these definitions are 
verbal behaviour or notes and are learned just as any other behaviour. Once learned 
however, they become part of discriminative stimuli or cues about the consequences 
to be expected from other behaviour. Definitions can also be general beliefs applying 
to a range of behaviour or specifically focused on a single form of behaviour. Those 
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indicating approval of certain behaviour are clearly positive in their action, in other 
words, they denote the behaviour is morally correct and will be rewarded. On the other 
hand, others are neutralising definitions, providing a way to avoid some or all of an 
expected punishment and justifying or excusing the behaviour" (Williams and 
McShane, 2010). 
The theory states then that people learn both deviant behaviour and the definitions 
that go along with it. The learning can be direct as through conditioning or indirect as 
through imitation and modelling. The learned deviance can be strengthened through 
reinforcement or weakened by punishment. Its continued maintenance depends not 
only on its own reinforcement but also on the quality of the reinforcement available for 
alternative behaviour. If definitions of deviant behaviour are reinforcing and if 
alternative behaviours are not reinforcing as strongly, it becomes highly probable that 
the individual will engage in deviant behaviour. 
3.5 Conclusion 
This chapter opened with a discussion of theories that have been utilized in the field 
of academic dishonesty. Each theory was discussed and analyzed in terms of its 
strengths and weaknesses in answering the objectives of the study. The social 
learning theory was then selected as the most appropriate theory to properly offer an 
explanation of academic dishonesty in the context of this study. The theory was 
properly discussed in relation to the study to show and prove its applicability and 
relevance to the current study, particularly putting emphasis on how the theory is more 
developed to capture the various needs of this study and to offer a more detailed 
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explanation of academic dishonesty. The next section discusses the methodology 
employed in the current study. 
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CHAPTER 4: RESEARCH METHODOLOGY 
4.1 Introduction 
This study was aimed at examining the phenomenon of academic dishonesty among 
students at the University of Fort Hare. Using a mixed method approach, data was 
appropriated through in-depth interviews and questionnaires. The study found that 
academic dishonesty prevails at the University Fort Hare amongst both staff and 
students. This study argues that, academic dishonesty at the University of Fort Hare 
is mostly influenced by the transformations in technology which have made it easy for 
students to engage in the most recent practices of academic dishonesty. Moreover, 
this phenomenon has resulted in the adoption of new dishonest behaviours that are 
presented and discussed in the latter sections of this research. Moreover, findings 
revealed that academic dishonesty is prevalent among students and it still continues 
to soar. Research methodology ensured that suitable answers relevant to answering 
the research questions were extracted from the respondents. Thus, there is always a 
need to be scientifically cautious when deciding on the type of research methodology 
appropriate for each particular research topic in order to align findings to the main aim 
and objectives of the research. 
 
In order to carry out the research effectively, there was a dire need for devising a plan 
which clearly stipulated the research design. Lee, (2012), argues that careful 
consideration must be taken in selecting an approach that fuses with the objectives 
and purpose of the research so as to adequately explore the phenomenon under 
study. Furthermore, Creswell (2003) supports this by pointing out that research design 
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uses delimitations to constrict the scope of a study and also presents limitations to the 
identification of potential weaknesses of the study. In this present research, the last 
point was considered in an attempt to anticipate factors that could impinge on the 
outcomes of the study.  
4.2 Research Approach 
The researcher used a mixed method approach due to its outstanding ability to capture 
insider views and perspectives on academic dishonesty from students and also its 
ability to capture social action in its natural context, while allowing for statistical 
measurements (Olofson et.al 2013). Natural context therefore entails that the 
environment is not manipulated, altered or influenced by any external circumstances 
which may have effects on the general results and conclusions to be made. Moreover, 
a qualitative study incorporates personal ideals into the study thereby allowing 
meticulous evidence to be fused in the findings to be presented (Creswell, 2003). 
The study also utilized a quantitative approach, Muijs(2010), maintains that, 
quantitative research entails explaining social phenomena by amassing arithmetical 
data which is analyzed using statistically grounded methods and it attempts to regulate 
sources of variance by statistical techniques and by carefully selecting a sample with 
the intention of presenting the distribution of beliefs, abilities, traits, and observe 
portrayed behaviour in a given population and the extent to which they interrelate.  
The research aimed at investigating academic dishonesty in a tertiary institution. It 
sought to find out why students engage in academic dishonesty and the forms of 
academic dishonesty they engage in. Such kind information is unfathomable and 
therefore it cannot be enumerated or tabulated. In fact, qualitative paradigm utilizes 
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inductive data analysis, thereby allowing an in-depth analysis of the social aspect 
under study (Hatch, 2002), thereby justifying the use of a qualitative approach.  
Moreover, it measured the degree to which students engage in academic dishonesty 
hence the frequency in terms of occurrence of academic dishonesty, validating the 
need to use a quantitative approach. The researcher therefore adopted a mixed 
method approach of both qualitative and quantitative methods as the combination of 
both the methods ensured that the collected data addressed the intended objectives 
of the study. 
4.3 Methods of Data Collection 
The present study espoused three methods of data collection in a bid to enhance the 
dependability of the results. A triangulation of the in-depth interviews, key informant 
method and the mini survey were preferred as explained in the succeeding paragraphs 
below: 
4.3.1 In-depth Interviews 
The researcher used face to face interviews to get in-depth insights into academic 
dishonesty at the University of Fort Hare. In-depth interviews were done with fifteen 
students and four key informants. These served to corroborate and confirm data which 
was gathered through structured questionnaires. This is more so when one considers 
that structured questionnaires fail to get an in-depth information on a research 
phenomenon and they fall short in following up on questions hence making it difficult 
to find out new areas of possible focus 
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4.3.2 The key informant method 
Although the research aimed at examining academic dishonesty at student level, the 
researcher also consulted other third party professionals for less biased information 
and corroboration. The study enlisted the opinions of lecturers, examination officials 
from the examination board, the disciplinary committee as well as the student 
representative committee, particularly the academic officer. Individual interviews were 
carried out as it was impossible to put them under one roof. Key informants are 
intended to provide third party opinions and perceptions on the subject in question. 
4.3.3 Mini Survey 
The triangulation of both qualitative and quantitative methodologies is fulfilled by the 
adoption of a mini-survey. A survey is commonly espoused in quantitative research as 
it seeks to provide numeric descriptions and inclinations of ideals on social 
phenomenon (Tracy, 2013). In this study, a mini survey was critical in measuring the 
frequencies with which students engage in academic dishonesty as well as its 
prevalence at the University of Fort Hare. This method proves ideal for making 
inferences on a large population. Creswell (2009), argues that surveys provide huge 
numeric explanations of trends, attitudes or opinions of populations by studying a 
representative sample of the entire population. Babbie and Mouton (2001) also add 
that surveys are multi-functional as they serve descriptive, explanatory and 
confirmatory purposes. It is this multi-faceted purpose that made them gain regard in 
research. In this study, questionnaires were handed out to students at the University 
of Fort Hare, Alice campus.  
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4.4 Data Collection Instruments 
Interview guides were used for the in-depth interviews as well as key informants and 
they comprised of open-ended questions which allowed a deeper insight into the 
phenomenon under study. The questions were almost uniform except for the key 
informants where direct questions were asked in order to solicit their professional 
views and experiences and these were printed on a different interview guide for 
identification purposes. Responses were taped for transcribing. Questionnaires were 
randomly handed to respondents within the institution and this was guided by the 
stratified random sampling technique which was employed by the researcher in 
choosing respondents for the current study. These comprised of structured questions 
that did not allow respondents the freedom to express their views freely. The 
questionnaires only had one open-ended question that sought to find out the major 
reasons why students engage in academic dishonesty. 
To capture responses on interviews, an audio recorder was employed as it allowed a 
replay which enabled familiarization with the unedited responses (Creswell, 2003). 
Audio taping also allowed the data to be captured in its original and unscripted form 
which provides rich information such as sighing, hesitation and emotions. Fluency in 
speaking and capturing data also improved the quality of responses given by the 
interviewees unlike having to repeatedly stop the respondent in order to inscribe down 
the responses. 
4.5 Research Domain 
The research was carried out at the University of Fort Hare, Alice campus, located in 
the Eastern Cape province of South Africa. Even though researching a familiar area 
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is advantageous as far as gaining entry and rapport is concerned, there is a possibility 
of being biased in sample selection and also the respondents might take the 
researcher for granted since it will be someone they know. However, the researcher 
used his professional and communication skills to maintain objectivity thereby 
overcoming bias. This was done by keeping the interview as formal and professional 
as possible. 
4.6 Population 
In this study, the population consisted the students of the University of Fort Hare, Alice 
campus in South Africa. Representatives from the management, particularly, the exam 
officials, the disciplinary committee, lecturers and the student representative 
committee formed part of the population. The population consisted of both males and 
females. Their age ranged from 17 to above 40 and they were representative of all 
faculties in the institution as well as other departments that are not purely academic. 
The population of comprised of about 8000 students who form the estimated total of 
students in the Alice campus. The researcher could not establish how many staff 
members and members of management are employed in the University, however, the 
respondents of the current study were drawn from the above mentioned population. 
Moreover, the researcher acknowledges that the university is comprised of 3 
campuses, however, focus was only drawn to the Alice campus, which is the main 
campus of the institution and harbors the majority of the students and the main 
administration of the University of Fort hare. 
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4.6.1 Sample Size 
The researcher distributed 100 questionnaires to the students and also conducted 15 
in-depth interviews with students. In order to authenticate and verify data collected 
from the students, key informants were also interviewed. Four key informants were 
selected as follows:  one representative from the following units was also interviewed 
as key informants: A Lecturer from management and commerce; the SRC legal officer; 
the Disciplinary Committee and an official from Examinations. The sample consisted 
of 59% females and 41% males as it employed a stratified random sampling method. 
Of those, 21% were from the faculty of arts, 11% from the faculty of education, 23% 
from the faculty of Agriculture, 16% from the faculty of management and commerce 
and the remaining 29% from the faculty of social science and humanities. 21% of the 
respondents age were from 16-20, which are usually first year or foundation program 
students while the majority of 56% were between the ages of 21-30 and the remaining 
23% were 31 years old and above. The majority of the students in the sample were 
undergraduates (45%), 19% being Honors students, 29% Masters and only 7% were 
PhD students. 66% of the respondents were south Africans students while the 
remaining 34% were international students from Zimbabwe, Nigeria, Kenya and 
Lesotho. 
Interviews were conducted with part of the above mentioned sample and also the 
questionnaires were distributed to the remaining sample. It was easy to select the key 
informants for in-depth interviews as the researcher knew the information required and 
from which office of management and lecturers could provide that kind of information. 
The interviews that were conducted with students and key informants provided specific 
information that was corroborated with the survey questionnaire. 
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4.6.2 Sampling Method 
The study adopted two sampling methods to draw respondents from the population. 
In order to draw a sample for interviews as well as for the distribution of questionnaires, 
stratified random sampling was used. This was because the method ensured that 
every participant from the population had an equal opportunity at being selected. The 
sample was stratified according to their faculties as well as level of study and the 
sample was selected from the drawn strata. The current study aimed at capturing a 
representative sample of participants form first year students to Ph.D. students, male 
and females as well as drawing a representative sample between local and 
international students. That way results were generalizable to the university. 
Students were classified into strata according to level of study as well as faculty. 
Respondents were then selected from the strata randomly to ensure that there was an 
even chance of everyone being chosen to partake in the study. The result was a larger 
respondent populace from the undergraduate students and this was because the 
majority of students in the institution are undergraduate students. Moreover, there 
were more females than males in the study. 
 The second method was purposive sampling which was utilized to draw respondents 
for the key informants. The researcher utilized the purposive technique to select the 
sample as it is. This method assisted the researcher to draw responses only from 
relevant sources, in this case the selected key informants that were in a position to 
provide the required information. All the chosen key informants have dealt with cases 
of academic dishonesty, hence the researcher selected them knowing they have the 
required information. 
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4.7 Research Procedure 
A research procedure is a detail the actual events and all proceedings that transpired 
from when the researcher gained entry and the extraction of raw data. Stoecker (2005) 
describes the research procedure as an overall plan of data collection starting from 
seeking permission from different stakeholders to the gathering of the data from 
respondents. In the present research, the researcher firstly got his ethical clearance 
in accordance with the University’s policy. The certificate gave him acquiescence to 
approach the university community for his data collection procedure. 
After that, the researcher then presented the letter from the university to the different 
interviewees validating that indeed the researcher is a Master’s student. It was also 
deemed necessary for the researcher to elaborate on his topic to these relevant 
participants, clearly stipulating how he was going to conduct his research and the 
period he intended to be engaged with the. Consent from these participants paved a 
way for the researcher to commence his data collection procedure. 
Permission was sought to switch on the audio recorder, clearly indicating that 
respondents were permitted to stop or pull out of the interview at any point in time. 
Then, a pre-outlined interview guide was used to ensure an easy flow of the interview 
as data was audio tapped. The interviews lasted between 10 and 20 minutes varying 
from one respondent to another. During the interview, there were some direct and 
sensitive questions that required students to self-report their experiences with 
academic dishonesty, this was a bit of a challenge but however the researcher 
reinsured the participants of their anonymity and that such information is crucial for 
research use.  Body language such as facial expressions and showing interest in 
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responses were used to encourage participants to speak more. A non-judgmental 
attitude and good communication skills were also tools that assisted the researcher in 
collecting data. After asking for permission to proceed, all the interviews were 
successfully conducted.  
4.7.1 Reliability and Validity 
Validity refers the magnitude to which an experimental measure satisfactorily reflects 
the actual connotation of the concept under study. According to Stoecker (2005), 
validity is important because the goals of the research ought to be in line with what the 
researcher aims to examine and reliability focuses the consistency and stability of 
data. This is the ability of the findings to remain constant after being re-examined or 
re-analyzed.  According to Rubin and Babbie (2011), reliability is a matter of whether 
a specific technique, applied to the unchanged piece, would yield unchangeable 
results each time. The researcher utilized literature from existing studies to set up the 
objectives of the study in line with the research design. Moreover, supervisors were 
also consulted for assistance. 
According to Shenton (2004), qualitative researchers have dissociated themselves 
from the positivist archetypes through relabeling reliability and validity. This is mainly 
because reliability and validity is inapplicable to qualitative studies. Trustworthiness is 
a term used in qualitative research to replace reliability and validity as used in 
quantitative studies.  
4.7.2 The Trustworthiness of the Research 
Various theories have been propounded by researchers who put emphasis on the 
trustworthiness of research findings. In qualitative approaches, trustworthiness is 
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questioned as it does not measure variables or use numeric presentations to draw its 
deductions (Pitney and Parker, 2009). Trustworthiness therefore becomes an 
umbrella term which makes a sensible claim to methodological accuracy in qualitative 
research (Erlandson1993). Terms, which equate to validity and reliability, are detailed 
below: 
4.7.3 Credibility 
This can be defined as the exactitude of the study’s findings (Pitney and Parker, 2009). 
In other words, this term pursues to check if the investigator has the precise 
information which can be ascribed or accepted by research bodies. In a bid to ensure 
credibility of the findings, elongated engagement with the respondents as well as 
examination are crucial (Shenton, 2004). In the current study, the investigator is 
familiar with the area as he is also a student at the University of Fort Hare. Information 
was also cross checked by the immediate supervisor and the co-supervisor. 
4.7.4 Transferability 
Guba (1981), as quoted in Shenton (2004) describes transferability as the applicability 
of the study findings to similar environments. This is the generalization of findings to 
the whole population from which the sample is derived. In the present research, tertiary 
education institutional policy makers should be able to formulate policies basing on 
the findings made because the findings are not only limited to the institution under 
study, for instance, the study found that academic dishonesty is on a geometric 
increase and the advancements in technology propel his expansion. Consequently 
there is a need to review policies and measures that govern the occurrence of 
academic dishonesty. This is believed to cut across all institutions of higher learning. 
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Transferability was ensured through dense description of research participants and 
the cautious application of the sampling method. 
4.7.5 Dependability 
In the present study, dependability was achieved when mixed method was employed 
in the study, thus a triangulation of the key informants, in-depth interviews and a mini 
survey as a way of substantiating the findings to prove the consistency of the findings. 
There is also a detailed design methodology explaining how respondents were 
selected, how data was gathered and even the process of data analysis. Uniformity of 
the data acquired from in-depth interviews, key informants and the mini survey 
authenticates the outcomes of this research.   
4.7.6 Confirmability 
Confirmability can be seen as corresponding to the effort of preserving objectivity in 
quantitative studies. Confirmability cannot be wholly achieved much as objectivity is 
unachievable in the quantitative research. This can be ascribed to the mere fact that 
qualitative investigators have a tendency to slot in their viewpoints and reactions 
instead of defusing them (Tappen, 2011). However, in the present study, 
Confirmability was improved by the using interview schedules and the availability of 
the recordings which contains exact words from the respondents. The researcher then 
documented and used the exact same words that were used by the research 
participants without alterations. 
4.7.7 Ascertaining Trustworthiness of the findings 
In attempting to clear any doubts on trustworthiness of the research findings of the 
present study, the researcher has delineated the approaches which have been 
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instigated to enhance its credibility, transferability, dependability and Confirmability. 
According to Guba (1981), cited in, Shenton (2004), qualitative research need also to 
implement stratagems that will ensure their findings are not prejudiced or meagre 
assumptions. Exact words and responses from the study participants were recorded 
and used in the present study in line with the aims and objectives of the study. In this 
way, the findings can be recognized as contributing to the mass of knowledge to 
ascertain the evolvement of social theories.  
4.8 Data Analysis 
Triangulation in this study entailed the use of two methods of analyzing data. Thematic 
analysis was used for qualitative data while Statistical Package for Social Science 
(SPSS) was used for quantitative data. Findings of quantitative data was presented in 
tables, pie charts and graphs and were discussed and analyzed in relation to literature 
and theory. Important to note is that these two ways of synthesizing data did not 
contest for supremacy but were rather complementary of each other to enhance the 
findings of the research.  
4.9 Application of Ethical Considerations 
In order to conduct empirical research, there are protocols that have to be followed. 
The researcher honored the ethical requirements that secured and protected 
respondents from exploitation. Ethical considerations therefore are bench marks 
which direct research to encourage consistency and also to safeguard and not exploit 
respondents. The following were pivotal to the present study: 
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Voluntary participation by respondents: Respondents were informed before 
interviews that they are voluntarily taking part in the study and a free to pull out at any 
moment they felt like. 
The right of participants to informed consent: Consent was sought from the 
respondents while the respondents were informed of their right to freely participate in 
the study or not. 
Right to privacy: participants of the study were assured that information given by 
respondents is used only for academic purposes and not for other forms of publication. 
Also, pseudonyms should be preferred instead of the real names of the participants 
as this will make them vulnerable to the general public (Bryman, 2012). 
4.10 Conclusion 
This chapter can be viewed as the heart of the research because the validity and 
reliability of the research are founded on the research methodology. Detailed 
information of the data collection procedure, stretching from the selection of 
respondents to the analysis of data has been outlined. The validity and reliability of 
this study in line with the trustworthiness of qualitative researches have been 
exhaustedly explained. It can then be safely said that this is the engine of any research 
bearing in mind that failure to choose the correct research method, sample, data 
collection tool and method of data analysis compromise the overall outcome of the 
research, thereby raising questions on validity and reliability of the findings. So, this 
chapter calls for cautious attention if the findings of the research are to be credited as 
adding value to the body of social phenomena. The next section provides theoretical 
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frameworks that have been utilized in previous studies to discuss academic dishonesty 
before discussing the theoretical framework used in this study. 
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Chapter 5: Presentation of the research findings 
5.1 Introduction 
This section presents the findings of the research as they were drawn from the field 
through key informant interviews, student in-depth interviews and a mini-survey. To 
recapitulate, the aim of this study was to reconstruct academic dishonesty using a 
sociological approach. The study uses the University of Fort Hare, particularly the Alice 
Campus in the Eastern Cape of south Africa as a case study. The study asks four 
research questions as presented below: 
 
1. What are the instances and experiences of student academic dishonesty  at 
the University of Fort Hare? 
2. How does student academic dishonesty manifest itself at the University of Fort 
Hare? 
3. How prevalent are incidents of student academic dishonesty at the University 
of Fort Hare? 
4. What are the various measures that can be put in place to mitigate the effects 
of academic dishonesty the University of Fort Hare? 
 
For the purpose of easier presentation, themes have been drawn from the findings as 
outlined in the methodology section. The research utilized a mixed-methods approach 
although the study was predominantly qualitative. The quantitative aspect has been 
included to answer questions pertaining to measurements of student involvement in 
academic dishonesty as well as the prevalence of academic dishonesty as well as its 
 
80 
 
 
instance. Moreover, the researcher used the quantitative methodology to substantiate 
the findings, minimize subjectivity as well as for corroborative purposes. Resultantly, 
all the findings from the students as well as the key informants will be presented in this 
chapter with no distinction between the qualitative and quantitative findings as they 
serve to complement each other 
This chapter will display the findings of the study and discuss them in relation to the 
theoretical framework utilized, thus the social learning theory.  
5.2 Academic dishonesty among students at University of Fort Hare 
This section presents findings on instances and experiences of students on academic 
dishonesty at the University of Fort Hare. The findings of this study indicated a 
significant level of student engagement in academic dishonesty. 
Findings of the current study indicate that academic dishonesty is existent at the 
University of Fort Hare, from the exam room, to assignments, tests and even academic 
fraud. Students and staff both attested to having had numerous encounters with 
instances of academic dishonesty and some even regularly.  
Interesting to note is the 92% of respondents who indicated awareness of the various 
forms of academic dishonesty at the University of Fort Hare. More so was the 87% 
who insisted that students intentionally engage in academic dishonesty and they are 
aware when engaging in academic dishonesty. This was supported by 86% that 
reported that they had witnessed other students engaging in a variety of forms of 
academic dishonesty. Respondents went on to highlight the various forms of academic 
dishonesty that they as students engage in. These numbers are supported by the 
findings of Lim and See (2001) who found out that in their study of Singaporean 
 
81 
 
 
students, almost all of their sample admitted to at the very least one incident of 
academic dishonesty during their scholastic years. Such findings reveal that academic 
dishonest has reached extremely high levels globally. Students also self-reported 
engaging in academic dishonesty, apart from reporting what they had witnessed 
others doing.  
This evidence indicates that the university under study is not immune to the virulent 
spreading effects of academic dishonesty globally. Such high levels of academic 
dishonesty are aligned to findings from many research studies that also attest to the 
soaring high levels of global trends in academic dishonesty. Whitley (1998) argues 
that the high occurrence of academic dishonesty is not an aspect exclusive to any 
culture of academic institution. In a Taiwanese study, Lin and Wen (2007) found that 
academic dishonesty prevalence rate was 61.7 %.  
Moreover, the study presents, with statistical evidence, the levels of academic 
dishonesty and the extent to which it threatens academic integrity. Such high levels of 
academic dishonesty need rigorous action to be taken and they seek to encourage the 
institutions to perhaps redirect their priorities to uphold their academic integrity and 
status.  
Below are some of the major findings on the instances and occurrences of academic 
dishonesty at the University of Fort Hare. 
5.2.1 Students’ awareness of various forms of academic dishonesty 
The graph below depicts students’ responses to awareness of the various forms of 
academic dishonesty prevalent at the University of Fort Hare. 
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Fig 5.1: awareness of academic dishonesty 
 
Source:a computer printout of a graph derived from data and findings of the study 
The researcher sought to find out if students knew about academic dishonesty and its 
forms. Results indicated that the majority of students indicated awareness of academic 
dishonesty. Excerpts from In-depth interviews are shown below: 
 
“….Yea I have witnessed people copying in the exam room and it was 
embarrassing, well not for me but for me too but I probably think for the person. 
I have experienced copying in class tests, I am one of them. I literally asked my 
friend to rewrite my script and I did submit and it’s not something I am proud of 
but it happened. So basically I have witnessed other engaging a lot.” 
(Interviewee 1) 
      
It is rather alarming however to note that only 8% said they were not aware. This figure 
however indicates only the students’ knowledge of academic dishonesty and its 
various forms and does not reflect the prevalence of academic dishonesty at the 
university under study.  
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Of the 92% identified that had knowledge of what academic dishonesty is, 87% 
indicated that students are aware when engaging in academic dishonesty. 
“…Sometimes when you are a student, you will find out that academics are way 
too hard for you and we try to cope, we are paying for all these modules and 
there is a saying that sincedisananabazali,(we work hand in hand with our 
parents) and sometimes we got ourselves even in trouble just to pass.” 
(Interviewee 5) 
 
This suggests that in most cases, students are in the know of the various forms of 
academic dishonesty, they consciously engage with the intention to score higher in 
their assessments. The Theory Of planned behaviour provides an explanation for 
student deviance by arguing that dishonesty results from the opportunity as well as 
the intention to cheat (Ajzen, 1991). This is supported in the social learning theory 
through differential reinforcement where cheating results from anticipated 
consequences of their actions (Akers and Sellers, 2004).This suggests therefore that 
students take an active conscious decision to deviate from the principles of academic 
integrity more especially where one can take with them phones or crib notes into an 
exam room with already prepared assistive material to help in cheating. Extracts from 
the in-depth interviews are quoted below to support this: 
“A lot of students copy a lot in tests, others bring phones with slides, others 
papers and all that. Others in assignments, I mean we like Google a lot and 
what we do is that when we are supposed to reference it becomes a problem. 
Even though the university is trying so much to help us, for instance library 
referencing sessions that we are given, we continue. We also buy people to 
help us.”(Interviewee 4) 
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5.2.2 Academic dishonesty occurs at all levels of study from undergraduate 
to post-graduate level 
The study found out that academic dishonesty prevails among all academic levels. 
That means from undergraduate level, starting with first year students to post 
graduates whose sole focus in the academic arena is research. This tallies with 
Butterfield and Trevino (2006) who identified that academic dishonesty prevails in all 
academic institutions and at all levels. Moreover, data extracted from the key 
informants through interviews tried to give a distinction between these varying levels 
of academic dishonesty. 
Taylor’s 2006 survey established that virtually ninety percent of students admitted to 
at least one or numerous cheating incidents. Students often reported that copying and 
cheating were motivated by a desire to achieve higher grades in the most efficient 
manner possible (Robinson and Kuin, 1999).  
The question this raises is, how do students begin to commit academic dishonesty, at 
which level of their study? The social learning theory offers an explanation for the 
acquisition and maintenance of behaviour. At what level of study do these students 
acquire cheating behaviours? The theory of social learning argues that, the people 
with which a person interact, the nature of interaction and the duration of the period 
which they interact have a role to play in the learning of new behaviours. More often 
than not, most first year students upon arrival to the tertiary institutions, are young and 
prone to peer influence. This subjects them to vulnerabilities in terms of behaviour 
modelling where they are either subjected to good or bad behaviours. Through 
observing their senior counterparts engaging in certain behaviours, and learning the 
consequences of such behaviours, they either reject or adopt them. In the case of this 
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study, as provided for by the social learning theory, not much has been done to 
apprehend and punish students that have been caught on the wrong side of the law. 
Resultantly, due to the fact that students perceive that there are no extreme punitive 
measures attached to engaging in academic dishonesty, they adopt and adapt to 
certain cheating behaviours, and this is made worse in cases where there exists no 
strict measures guarding against academic dishonesty. 
5.2.3 Not everyone is academically dishonest 
The study also found out that not everyone admits to having engaged in academic 
dishonesty. One major limitation to the objective of the current study is that not all 
students were keen on reporting and admitting they engage in academic dishonesty. 
The reason behind is the fact that they dread being labelled as cheats. However, 
results indicated that there are other students who do not engage in academic 
dishonesty at all. An estimation from one of the respondents indicated that, despite 
the high level of academic dishonesty engagement in the institution, there are still 
other students who still uphold academic integrity.  
Statistics from the quantitative survey indicate that 86% of the students had witnessed 
other students engaging in academic dishonesty while only 14% indicated that they 
had not. What the study did not find are the students who still maintain academic 
integrity but rather as shown in literature, only students prone to academic dishonesty. 
This concurs with findings from almost if not all the studies that have been undertaken 
on academic dishonesty, which have not yet reported a 100% engagement rate in any 
institution (Lambert and Hogan 2004; McCabe et al 2001). Results indicated that not 
everyone admitted to having engaged in academic dishonesty consciously, 13% 
indicated that students are not aware when engaging in academic dishonesty. 20% of 
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the respondents claimed they were not aware of reported cases of academic 
dishonesty. They however indicated they have witnessed some perpetrators being 
apprehended and disqualified from the assessment facilities as indicated below: 
“It’s in the exam room. This girl pops out of nowhere and she has a small paper 
that she is going to copy from. She used it and then the invigilator came, I don’t 
know how he saw her but there are always people upstairs watching. So they 
took her paper, no big scene was made but I just noticed coz I was sitting right 
next to her. So that frightened me cause’ I thought, I will never do this cause 
this might happen to me.”(Interviewee 1) 
 
In cases where students have witnessed others being punished for academic 
dishonesty, they associated with it negatively. Akers (1998) argues that the theory of 
social learning does not only offer an explanation of why behaviour occurs but it goes 
further to explain why it does not. It identifies differential reinforcement as a process 
by which students experience and expect the consequences of their behaviours. Akers 
(2004), argues that what determines a person’s behaviour in part, is what they 
perceive as the consequences attached to it. One respondent narrated how she 
witnessed one student being caught with a cellphone in an exam and how the student 
was embarrassed. She further said that she would not want to be embarrassed in such 
a way hence that in a way conditioned her to associate cellphone cheating with 
negative consequences. The theory propounds that the measure to which differential 
association occurs relates to the degree, frequency and probability that a behaviour 
will occur. If students were to witness more cases of apprehension and punishment, 
the theory argues that it would work to reduce the degree to which academic 
dishonesty occurs, yet the opposite often holds true hence academic dishonesty 
continues to be on the rise. 
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5.3 Manifestations and prevalence of academic dishonesty 
This section sought to disentomb the innumerable forms of academic dishonesty that 
are prevalent at the University of Fort Hare. A Likert scale was used to measure the 
levels to which students engage in academic dishonesty, when asked how often they 
engage in a particular form of academic dishonesty, their responses were guided by 
preset variables: ‘never, once or twice, occasionally and often.’ 
The study found that students witnessed their peers engaging in various forms of 
academic dishonesty, thus statistically speaking, 86% of them acknowledged while 
14% indicated that they had never witnessed students engaging in academic 
dishonesty.  Some respondents indicated that they had seen students carrying an 
already written test script to an exam room. This means that they had had access to 
the test paper before it was written, perhaps indicating fraudulent behaviour between 
certain students and staff. 
The social learning theory offers an explanation to why students engage in academic 
dishonesty despite them being aware of the concomitant ramifications it brings forth. 
The theory argues that definitions, defined as an individual’s values and attitudes 
regarding what is acceptable or not acceptable behaviour, that is, the orientations and 
rationalizations of the condition or other evaluative morals defining an act as right or 
wrong, bad or good, just or unjust can be precursors to one engaging in a certain 
behaviour or not. Akers (2004) contends that, the greater the number of definitions 
favorable to deviance, the greater the probability that an individual will partake in it. 
The majority of students tend to weigh the pros and cons of them engaging in 
academic dishonesty and of course, due to the main objective of attending tertiary 
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institutions is to get academic passports to the world of work, they rationalize and 
assume that passing is the ultimate goal, at whatever cost. This directly links with what 
McCabe et al (1999) argued, their study revealed that common motivations for 
students engaging in academically dishonest behaviour include anxiety to get good 
marks, an aspiration to excel, poor preparation and a desire to be employed after 
completion of their studies. Below are the various forms of academic dishonesty that 
were found by the study.  
5.3.1 Paraphrasing work from a source without acknowledging the Source 
With the coming in and spreading of the internet over the past two decades, access to 
information has been brought to everyone’s door step. Despite the advantages that 
this has brought to our society, the negative impacts this has had on academic 
dishonesty have been detrimental (Pulker, 2012). The situation has been exacerbated 
by the introduction of copy and paste which makes it easier for students to copy 
already done work from internet sources and paste it and present it as their own work. 
Moreover, it is imperative to note that over the past decade, universities, even in 
developing countries have ensured that there is easy access to the internet all around 
campuses, making it easy for students to gain access to information on the go. This 
has facilitated the copying of information from such sources as the internet and from 
books and presenting them as if they were ideas of the students.  
This study indicated numbers as high as 48% of the respondents stating they 
occasionally paraphrased work from various sources without acknowledging the 
relevant source.  36% claimed had paraphrased without acknowledging the source, 
11% stated they had never done it, whilst 5% claimed they often do not acknowledge 
sources after paraphrasing. Perhaps it is imperative to note that various theories have 
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sought to explain this kind of behaviour. Depending on the motive behind cheating, 
which has been identified in previous study as a dire need to acquire a university 
qualification which in turn acts as a passport to acquiring jobs (Teffera 2002), students 
will always opt for the easiest route to goal attainment. The strain theory argues that, 
students are compelled by feelings of strain to engage in academically dishonest 
behaviour. They perceive their academic work as evoking feelings of strain, attempting 
to hinder them from attaining their goals hence they resort to pain avoidance behaviour 
(Agnew, 1985). The social learning theory goes a step further in arguing that, the 
decision to engage in academic dishonesty is made when students weigh the benefits 
of what they stand to gain when engaging in a certain behaviour or lose if they do not 
thereof as well as the perceived consequence of their actions or lack of action. These 
were named definitions and differential reinforcement (Akers, 1985).Figure 5.2 below 
presents statistical findings in a bar graph, clearly depicting the varying frequencies in 
student plagiarism: 
 
Fig 5.2: paraphrasing without acknowledging 
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Source:a computer printout of a graph derived from data and findings of the study 
5.3.2 Using another student`s work with consent 
Respondents indicated that they sometimes use their peers work to prepare their own 
work. This means they get consent to copy and edit the work of their classmates or of 
those that have completed the module for which they are studying for. Excerpts from 
interviews support this: 
“..In assignments when it’s tough, I ask for help and if the helper has done it 
before, I just take their work and edit it.”(Interviewee 9) 
 
In their justification, these students claimed that in some modules, lecturers do not 
change the questions in assignments and tests as such it becomes easy to use 
someone’s work even from previous years. The study revealed that60% of the 
respondents claimed they had used another students` work once/twice with his 
consent,  
“…Yes a lot, in my assignments, copied assignments from people, copy and 
paste” (interviewee 5) 
     And 
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“…I do copy in assignments, so far I have had four assignments and I have 
copied in all of them.” (Interviewee 6) 
 
Others (23%), claimed they had occasionally done it while 17% claimed they had 
never used another student’s work. Along with this are students allowing their friends 
to copy their assignments and tests. In a comparative study conducted between South 
African students and American students by Mwamwenda (2006), results indicated that 
47% of South African students agreed to have had copied their colleagues work with 
consent while 30% of their American counterparts also agreed to have copied another 
students work with consent. The findings of this study corroborate with Mamwenda’s 
findings. This is supported by the findings of Teffera (2001) study that found a little 
over 40% of the study respondents who had used another student’s work with consent. 
Moreover, these respondents viewed this form of cheating as one major form of 
cheating. Differential association under the social learning theory offers an explanation 
of how the nature and extent to which an individual interacts with peers, provides the 
major immediate and intermediate social contexts in which all mechanisms of social 
learning operate. In this context, direct interaction with other classmates provide 
students with a platform toadopt and engage in socially acceptable or unacceptable 
behaviour (Akers and Sellers 2004) 
5.3.2.1 Allowing a student to copy their assignment or test 
This study found that, bonds of friendship stretch beyond the social into the academics 
of students. Students allow other students to replicate their work in assignments. This 
is shown by 42% of the respondents who claimed they had allowed other students to 
copy their assignment work. A significantly large proportion (23%) of the respondents 
stated they had done it occasionally while 20% of the respondents claimed they had 
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done it once or twice and only15% stated they had never allowed a student to copy 
them. 
Fig 5.3: Allowing a student to copy an assignment 
 
Source:a computer printout of a chart derived from data and findings of the study. 
Figure 5.3 above reflects the frequencies of students who allow other students to use 
their assignments in writing up their own. This is closely related to the instance where 
one uses another student’s work or copying in tests or assignments with consent 
acquired form the owner. It is important to draw these distinctions more especially if 
there is intent to use findings of studies on academic dishonesty to draw measures 
and policies that can be used to control academic dishonesty. One of the major 
objectives of the current study was to examine mitigation measures for academic 
dishonesty. The findings of this study are in line with the findings of Mwamwenda’s 
2006 study. In his study, 54% of the respondents from a South African institution 
allowed other students to use their coursework while 28% of their American 
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counterparts did allow other students to use their coursework to prepare their own 
work. More often than not, tertiary institutions of learning provide students with 
platforms to make friendship bonds that would go on to last even after the academic 
career is over. In the interest of keeping these relationships going, students would go 
to any length even sharing academic work (Park 2003). 
Moreover, data from interviews also indicated that most students had witnessed other 
students copying in tests from others and this was mainly due to sitting arrangements 
and lack of adequate invigilating as below: 
“Students help each other when writing exams. People sit in rows and you 
discover that the sitting arrangements is in rows and students can ask one 
another.”(Key informant 2) 
Not only do students bail one another out in assignments but also even in the test and 
exam rooms. The majority of the students, thus 49%, claimed they never permitted 
another student to copy their test before, 21% of the student claimed they had done it 
often, whilst 15% stated they had done it several times, furthermore 15% also claimed 
they  had done it once/twice.  
Akers (2004) argues in the social learning theory that the people an individual 
associates with offer a foundation for socialization and the length and nature of the 
association determines in the long run which behaviours that particular individual will 
adopt or not. Most of these students therefore according to this theory and in 
conjuction with the findings of the study, learn dishonest behaviours from their friends 
and classmates and over time create bonds of friendship in classrooms based on 
unprincipled attributes. The result of this is assisting one another in tests and 
assignments that were given as individual tasks. 
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5.3.3 Doing coursework for another student 
Students also tend to cover up for one another.  One particular student mentioned that 
she let her friend write a test for her. Her justification for the act was that, she had two 
tests to write on the same day at the same time. In such a case, it posed a challenge 
as she could not be in both the tests but had to be in one. Not wanting to write a 
makeup test, she asked her friend to write for her and the friend did so.  
“… in my case I let someone write my test. I mean they never check for 
student cards especially in big classes so a senior student can write for a 
junior students……” (Interviewee 4) 
The afore mentioned respondent does not stand alone in the act, findings of  this study 
divulge that 49% of the students claimed they had never done course for another 
student whilst 31% claimed they had done it once/twice, 15% stated they had done it 
occasionally whilst 5% claimed they do it often. A clear presentation is offered in figure 
5.4below: 
Fig 5.4: doing coursework for another student 
 
Source:a computer printout of a graph derived from data and findings of the study 
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A study by Teffera and Getachew (2010) discovered that assignment related 
dishonesty was the most prevalent form of academic dishonesty amongst Ethiopian 
students. They argued that this is due to the fact that there is less supervision on work 
taken outside of the class room and resultantly, students can assist each other or even 
employ someone to do work for them. Mwamwenda (2006) found 26% of respondents 
in his study agreeing that they had done coursework for other students in a South 
African university and 11% respectively in an American institution. Drawing a 
comparison between the findings of this study and other studies in literature, there 
seems to be agreement in terms of forms of academic dishonesty in which students 
engage in, however, there are major differences in terms of engagement rates. The 
current study did found a high engagement rate in some forms of academic dishonesty 
as compared to previous studies. This perhaps can be attributed to the vivid 
transformations brought about technological advancements. This is the major 
argument of the current study that, such transformations bring about novel forms of 
academic dishonesty as well as catapult existing ones. 
This calls for rigorous means to be employed to monitor students particularly when 
taking tests. The institution requires a student to carry their student identification card 
to exam rooms and this has proven useful in controlling the instances of students 
taking an exam for another students. Perhaps something could be done to ensure that 
such control is exerted in the test rooms.  
5.3.4 Internet plagiarism 
One of the most prevalent forms of academic dishonesty as indicated by the findings 
of this study is copy and paste, particularly form the internet.  With 46% of students 
from the survey admitting that they often do internet copy and paste, it leaves one with 
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a question as to the existence of originality. One of the major aims of the academic 
spectrum is to produce knowledge, either originally as novel ideas or rather to develop 
and build on what has been produced already. Not only is copy and paste a major 
finding of this study alone, most researchers in the field of academic dishonesty have 
drawn a conclusion that this fraudulent behaviour is one of the major forms of 
academic dishonesty (Ellery 2008; McCabe and Trevino 2006; Teffera 
2001;Mwamwenda 2006;park 2003). However, copy and paste, or copy, paste and 
edit as the students call it, defeats the whole purpose of education as there is a 
continuous reproduction of knowledge in different terminology. This does not ensure 
growth in knowledge but rather, a never-ending cycle of flowing old information. This 
situation is exacerbated when the principles of copy, paste and edit are applied to 
academic research. Knowledge production ceases, and the effects of such actions are 
felt far beyond the institutions that harbor these culprits. It affects funders who perhaps 
pump out loads of financial aid to run research projects aimed at societal 
transformation. 
Fig 5.5: internet plagiarism 
Source:a computer printout of a graph derived from data and findings of the study. 
17
14
23
46
0 5 10 15 20 25 30 35 40 45 50
OCCASIONALLY
ONCE OR TWICE
NEVER
OFTEN
frequency
 
97 
 
 
Figure 5.5 depicts levels of internet plagiarism at the University of Fort Hare. This form 
of academic dishonesty emerged as one of the most prominent form of academic 
dishonesty among students at the University of Fort Hare. This is especially revealed 
in the in-depth interview that were conducted with students and extracts from the 
interviews are shown below to support this: 
“…Mostly I see them in assignments, we like to do copy and paste and there 
is a new one that you copy and paste your stuff on Google and it rewrites your 
works for you, paraphrasing.”(Interviewee 10) 
 
Moreover, 23% claimed they had never done it, whilst 17% claimed to have done it 
several times. 14% stated they had done it once or twice. Also, post graduate students 
are not exempt from this phenomenon as there is evidence to indicate that they do 
steal academic work online and present it as their own: 
“….Mmm what I can say is that, there are levels of academic dishonesty and 
the two forms that’s the one by undergraduate students and the one by post 
graduate students. For instance post graduates when the post graduates are 
writing their theses or papers, you find out that the clash arise from those. 
Others can even steal the entire paper and publish it as their own or even buy 
it, and for undergraduates, there is one for assignments when they 
plagiarizing and there is one of writing exams in the sports’ complex…… (Key 
informant 1) 
 
Sitting in a classroom or the library, writing an assignment downloaded straight from 
the internet, a student will not envision the harm this does to self-development in terms 
of knowledge, research skills and capacity development. Students have become so 
short-sighted or short-term goal oriented that they have lost the whole purpose of 
being in school. Most authors point out that the modern-day student has entangled 
himself with a lot of activities, mostly not main stream curriculum, which demands most 
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of his time and consequently, inadequate time is accorded to the main curriculum 
(Park 2003; Athanasou and Olabisi 2002). Procrastination of academic tasks due to 
laziness or focus in other areas, the student finds himself with minimum time to meet 
deadlines and resultantly, due to the need to acquire a degree certificate (which in turn 
is a passport to the economical arena), he will take all routes unsanctioned to pass 
hence he resorts to academic dishonesty. 
5.3.5 Taking unauthorized material into a test or exam venue 
 
The majority of the students did not want to self-report having taken any material into 
the exam room, however, they reported having witnessed other students taking 
unauthorized material into the exam room. Excerpts were drawn from the interviews 
to indicate that: 
“…It’s in the exam room. This girl pops out of nowhere and she has a small 
paper that she is going to copy from. She used it and then the invigilator 
came, I don’t know how he saw her but there are always people upstairs 
watching. So they took her paper, no big scene was made but I just noticed 
coz I was sitting right next to her. So that frightened me cause’ I thought, I will 
never do this cause this might happen to me.”(Interviewee 1) 
      
 
Quantitative data indicated that 36% of the respondents stated they had never taken 
any unauthorized material into a test/exam before for instance crib notes or their phone 
and used them. In contrast, 24% statedthey had done it often 24% claimed they had 
smuggled into the exam room, unauthorized material once or twice. 
A recent social network sensation displays how much the modern individual, 
particularly the youth, has become so dependent on technology in everyday life. It 
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says that we live in the era of smartphones and stupid people. The main message in 
it is that people have become so dependent on their phones to get them through most 
of the day’s activities, from instant messages, calling, keeping memories through 
capturing images, to searching the web, listening to music and watching favorite 
soapies online and even making bank transactions. To this end, the most affected are 
youth and this study discovered that the majority of enrolled students are still youth. 
They find it easy to use their phones to assist them complete assessments like tests 
and assignments. This study found out that they use their smartphones to take photos 
of their academic modules which they will refer to during tests. The result of which, is 
a student requesting to use the bathroom 2 to 4 times in a 2 hour exam. Atop that, 
they also use their smartphones to search the web during tests for quicker answers. 
This basically means they have replaced crib notes with a more complex and 
advanced tool. 
Witherspoon et al (2010) propounds that technology has necessitated students’ 
engagement in cellphone cheating. The internet is filled with people looking for the 
ultimate solution to this form of cheating. It is rather a difficult task to accomplish. 
Indeed institutions have gone as far as full body searching as the students are entering 
the university exam halls and confiscating cellphones but there are some places that 
can never search. In a case where a female uses a cellphone and hides it between 
her legs for instance, this study found out that it is difficult to do a search as female 
respondents argued that this would constitute sexual harassment. Moreover, installing 
legal network jamming devices in exam halls is pretty much expensive and also it 
cannot guard against students viewing captured images of their course material, Ellery 
(2008). This information is presented in the pie chart below: 
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Fig 5.6: taking unauthorized material into a test/exam 
 
Source:a computer printout of a chart derived from data and findings of the study 
5.3.6 Fabricating a bibliography 
Another trending form of academic dishonesty is fabrication of a bibliography. About 
35% of the respondents admitted to have fabricated a bibliography often. Furthermore 
27% of the respondents stated they had fabricated a bibliography several times whilst 
19% claimed they had done it once or twice. 15% stated they had never done it. Figure 
5.7 presents frequencies of students when fabricating bibliographies. Findings 
provided in literature suggests that this phenomenon results when students are not 
well informed with referencing and citing skills. This is usually attributed to ignorant 
behaviour as institutions provide information and sessions on referencing through the 
teaching and learning Centre as well as the library. 
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Fig 5.7: fabricating a bibliography 
 
Source:a computer printout of a table derived from data and findings of the study 
Previous research has also concurred with the findings of this study. In a study 
conducted at the University of Cape Town by Pulker in 2012, results indicated that35% 
of the study respondents had added items to the reference list that were not used in 
their work while 32% had added items to the reference list though they had not even 
read them.In another study by Mwamwenda (2006), findings of the study revealed that 
80% of South African students in his study concurred that they had fabricated a 
bibliography or reference. This study argues that academic dishonesty is mostly driven 
by technological advancements which have radicalized the academic world. 
Traditionally, students were required to use library facilities and hard copies of books 
and articles to draw up their own work. That would mean that they were forced to 
reference books that they had in actual fact used. The modern day puts all information 
on the fingertips, by the touch of buttons, information can be easily downloaded from 
the internet. In most cases, students download information when writing up their work 
and end up referencing books that they have not seen, let alone used. 
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5.3.7 Doing research and coursework for a fee 
A rather growing trend is that of people paying other students to do their research 
work. This study found out that most students, particularly post graduate students are 
paying one another for research work to be done for them. 
“…Mmm what I can say is that, there are levels of academic dishonesty and the 
two forms that’s the one by undergraduate students and the one by post 
graduate students. For instance post graduates when the post graduates are 
writing their theses or papers, you find out that the clash arise from those. 
Others can even steal the entire paper and publish it as their own or even buy 
it, and for undergraduates, there is one for assignments when they plagiarizing 
and there is one of writing exams in the sports’ complex and the other one I 
would not like to dwell much on which prevails after they have faced in 
difficulties in registering and they end up saying that they had DPs when they 
didn’t or they end up saying that they had marks meanwhile they were not even 
registered. So many times they come with stories and that is inventing or 
falsifying information.” (Key informant 1) 
    
About 12% of the respondents admitted to have often done research for fellow 
students for a fee. Moreover, 8% admitted to have done it several times, 20% claimed 
to have done it once or twice whilst 54% pointed it out that they hadnever done it.  
Most postgraduate students and those beginning to walk the road to research usually 
face challenges or are rather entangled in many time consuming activities, even jobs. 
As such they have not much time to face their research work hence they opt to pay 
other students to do their work for them. Results show that 27% stated they had paid 
another student to do their work once/twice, whilst 26% claimed that they had done it 
several times, whereas 25% stated that they have done it often and 22% claimed they 
had never done it. This is supported by interview excerpts shown below; 
“…We pay people to do assignments for us, I have colleagues, and people pay 
for the whole research to be done for them or certain chapters.” (Interviewee 4)
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Internet sites such as www.slate.com offer links to numerous other web-sites that 
students can buy already completed assessments (Ellery 2008). This site goes further 
to the extent of encouraging and attempting to convince students to buy papers online 
by even offering the prices for assignment papers and research work. Despite the fact 
that these sites acknowledge that, this is still academic cheating and plagiarism, they 
even offer their recipients assurance that these assessments are pre-reviewed by 
experts from the particular fields of study. This sounds catchy to the student who is 
willing to do whatever it takes. The mere fact that these are internet sites, it simply 
means that anyone can access them globally, and as a result, this in turn means that 
purchasing of academic material online has become a global trend. It is rather 
prevalent in more economically and technologically advanced states as compared to 
the less developed ones. 
Findings of the current study reveal that a more similar tendency exists in the institution 
under study. Though students acknowledge to be purchasing work, they do not often 
do it online but from other students. They indicated that there are numerous students 
who dedicate their time to write work for others for a charge, and investigations into 
the matter revealed that mostly, those who write work for others do it for sustenance.  
Park (2003) denotes that plagiarism comes in many forms and goes on to identify 
purchasing of papers and already done work and presenting them as one’s own work. 
This is supported by one key informant in the current study who made a distinction 
between academic dishonesty forms at undergraduate level and post graduate level. 
He argued that at post-graduate level, one of the most prevalent forms of dishonesty 
is when one pays another to do their work for them. Consequently, there are people 
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with degree qualifications that they never worked for. They pay people who write 
certain chapters of their research work for them or the whole thesis and even 
assignments. 
Moreover, there are students that concurred that they write tests and assignments for 
other students (Mwamwenda2006). The reasons for supporting their actions were to 
assist a friend in need. They argued that their friends were either absent or they had 
clashing timetables hence they had to help them out. 
 
5.3.8 Attaining test question papers before the test is taken 
Students also blamed the system for making it easy for them to copy. They argued 
that they are given knowledge of what will constitute the test questions. That makes it 
easy for them to bring notes to the test if they do not adequately prepare themselves 
for the test. Others argued that there are students who are close to their lecturers and 
due to this, they sometimes are told the questions that will be asked in the test in 
confidentiality. However, they also will do the same and tell their close friends who in 
turn will tell their other friends. This eventually leads to some tests being rescheduled 
due to this leak of information. 
This finding is confirmed by Mdaka (2016), who points out to the relationship between 
students and lecturers affecting their academic affairs. More specifically this is 
discussed in the next finding. 
5.3.9 Sexual favors in exchange for academic favors 
The current study found that, lecturers and students sometimes create personal 
relationships. As such, some end up relating sexually and this often leads to bias in 
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assessments. Some students go to the extent of offering sexual favors to lecturers in 
exchange for academic favors. 
More often than not, this usually goes unchecked as it involves two consenting adults 
and usually upon agreement. Students would not self-report engaging in such 
activities for fear of losing face. In other cases, students report that the lecturers also 
approach students with an initiative stating that if a student would offer themselves 
they would be given the academic favors they seek. This usually affects the female 
student as most lecturers are males.   
Speaking at the first things first launch at Nelson Mandela Metropolitan University on 
the 4th of May 2017, deputy minister of higher education and training in South Africa 
Mr. Manana, in his speech on HIV/AIDS in tertiary institutions indicated that the 
problem of students relating with lecturers sexually has become common in all the 
institutions in South Africa. He further reiterated that on a platform created for students 
to discuss such issues in Soweto In 2016, students indicated that they are adults by 
virtue of them being in tertiary schools and as such they can relate with whoever they 
choose. Furthermore he also mentioned that there are cases of lecturers offering such 
options to students who want to pass. In his view, this problem has posed major 
challenges for students in the spread of HIV/AIDS, however, in the case of this study, 
it paints a picture of how widespread the act has become and the ramifications it 
carries on the student academic life. As a solution, the deputy minister indicated that 
a task team has been created and commissioned to look into the issue to ensure that 
perpetrators are apprehended, assuring the attendants and everyone that most will 
lose their jobs. Evidently, most South African universities have lamented this problem 
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within the institutions. Complaints have even been filed in other institutions and 
reported in national papers, Mdaka (2016); Sawahel (2017). 
5.3.10 Emerging new forms of academic dishonesty 
Both students and staff indicated that there has been changes in the way academic 
dishonesty manifests itself in the institution over the past few years. Interview excerpts 
are presented below to support this finding: 
“…Yea there has been a change in fact, each and every year comes with 
each on ways, it depends with the model of dishonesty one intends. Students 
always have new tricks up their sleeves. Some write on rulers and calculators”  
(Key informant 1) 
 
Not only has change been witnessed in the manifestations of academic dishonesty. 
One respondent indicates that in times past, academic dishonesty was foreign 
amongst first year students but over the years, there has been changes that have seen 
even first years becoming perpetrators. 
“…It’s getting worse, even first year students are doing this seeing that I was 
scared at first year level and I am quite relaxed now. I just tell myself I am just 
going to copy and paste.” (Interviewee 1) 
 
Arhin (2009) is of the view that there are differences in what can be perceived as 
dishonest behaviour. This is due to the fact that the new generation of students, those 
born in the era of computers, cellphones and internet, regard themselves as 
resourceful and therefore view old forms of academic dishonesty as acceptable and 
normal. He further maintains that this normalization of academic dishonesty may assist 
in explaining why this phenomenon exists in institutions globally.  
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Technology has been praised for introducing new ways and equipment that can be 
used to monitor and control academic dishonesty (Sayed and Lento 2015). However, 
the same technology has been blamed for facilitating academic dishonesty among 
students in tertiary institutions. The majority of emerging forms of academic dishonesty 
are hard to detect as compared to the old ones due to use of technological gadgets 
(Bowen 2012). This section presents the emerging forms of academic dishonesty 
found by this study at the University of Fort Hare. 
5.3.10.1 Manipulation of turn-it-in results 
A multitude of tertiary institutions, have, in response to high levels of plagiarism and 
copy and paste, adopted the use of turn-it-in software as a means to curb students’ 
engagement in academically dishonest behaviour. Coetzee and Breytenbach (2006) 
argue that, the University of Pretoria, University of South Africa, Stellenbosch, 
University of KwaZulu Natal amongst many other South African universities have 
adopted turn-it-in as a measure to guard against growing plagiarism.  Another finding 
from this study indicated that students have found a new way around turn-it-in.  
Originally, turn-it-in is software designed to guard against plagiarism. The software 
detects plagiarism levels in the work of the students indicating where they copied work 
from other sources. Recently, students have found ways to manipulate the system to 
lower their detected plagiarism percentages to acceptable levels. The study revealed 
that they do this through the use of punctuation marks, which incapacitates the system 
from identifying plagiarism. Moreover, students admitted that they sometimes change 
the plagiarism report if the system reports that the level of plagiarism is above the 
acceptable percentages. Their argument is that their lecturers do not check the reports 
as long as the cover page contains the name of the student. 
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This emerged as one of the new and recent form of academic dishonesty within the 
institution, given that turn-it-in was recently adopted by the institution as a measure to 
guard against academic dishonesty. This goes to support that students will do anything 
to pass their academics, regardless of integrity or not, and they will always find a way 
around measures implemented by the institution. 
5.3.10.2 Using Google for paraphrasing work 
Another new phenomenon revealed by the study is the use of the internet to 
paraphrase their work. The implication of this is that students do copy and paste from 
the internet, mostly already completed assessments which they intend to submit like 
that. They upload the work on sites that change the wording of the work with the 
intention of lowering plagiarism levels on sites like www.paraphrasing-tool.com.Ellery 
(2008) laments that, despite students being informed of academic dishonesty and 
warned against it, they still go on to disregard such warnings and continue to engage 
in academic dishonesty. This conclusion was reached after her study of KwaZulu Natal 
first year students. Word for word copy and paste from the internet still emerged as 
one of her major findings. Advancement in technology and google abilities have 
recently worked to the advantage of the modern student who intends to engage in 
academic dishonesty. Sites on the internet are being used to rephrase work that has 
been downloaded from other sites and that work is taken in for submission. The 
implication of this is that there is a problem in the knowledge production process and 
that the same knowledge is being recycled and kept in circulation. Arguably, modern 
day research as compared to traditional research strives to produce more in terms of 
exploring and discovering new aspects in our societies. Respondents from the current 
study indicated that they discovered this method as a means to avoid being caught by 
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turn it in software for plagiarizing. One particular student mentioned that this is 
especially useful in assignment tasks which can be downloaded online and rephrased 
and then edited for grammatical errors and then submitted as one’s own work 
5.3.10.3 Taking tests to write them outside the test rooms. 
The study found that in most cases when tests are taken, there are not enough 
facilitators and tutors. Resultantly, students come in and collect the question paper 
and answer sheets and take them out to write in their rooms where there is access to 
internet of where they can get assistance from other students. They then return the 
papers when the test is almost done and appear as if they had gone to the bathrooms. 
This is more so in cases where there is a huge class of over 200 students. This clearly 
indicates that these densely populated classes should be properly and closely 
monitored during assessments or better still be divided into smaller manageable 
classes.  
This emerged as a new form of academic dishonesty in the institution and it stems 
from poor facilitation systems during assessments. This form of dishonesty could be 
easily avoided as compared to other forms of academic dishonesty existing alongside 
it. There seems to be a gap in literature to support this form of academic dishonesty 
hence there is more research needed to look into it.  
Imperative to note however is the fact that this form of behaviour does not exist during 
examination periods as there is strict monitoring of students. It only affects classroom 
settings where there are huge classes taking tests and supervision is done by one or 
two tutors. 
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5.4 Prevalence and incidence of academic dishonesty 
This section discusses the prevalence of academic dishonesty at the University of Fort 
Hare as well as its prevalence. 
5.4.1 Academic dishonesty is high and on the rise 
The study also concluded that academic dishonesty is rather high at the University of 
Fort Hare. Quantitative data indicates levels as high as 46% of students self-reporting 
to have engaged in other forms of academic dishonesty, particularly those which came 
out as the most prevalent, for instance copy and paste from internet sites. This is 
relatively high. Moreover, the findings of the study also alluded to the fact that, over 
the past years, academic dishonest has been on the increase. Apart from just merely 
being on the rise, there have been other new forms of academic dishonesty emerging 
that were not existent in the recent past. This has been aided by advancement in 
technology as well as a need by students to be ahead of any measures that have been 
put in place to curb academic dishonesty.  
Goveneder (2014), discovered that crib notes written the inside t-shirts, on rulers or at 
the back of student calculators were commonplace and while over 1 400 students were 
apprehended such dishonesty in 2013. He argued that these were skeletal figures as 
many students were never apprehended (Goveneder 2014). These figures were 
extracted however from only 10 of 23 tertiary education institutions in South Africa as 
the rest refused to respond to a request for data. This came about after rising concerns 
among academics that cheating was soaring - including the selling of exam papers as 
well as plagiarism. 
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The findings of this study tally with a study conducted by Lambert and Hogan (2004). 
They contend that academic dishonesty among students is rather prevalent and 
growing in tertiary institutions around the world. Atop indicating the prevalence of 
academic dishonesty, research has demonstrated that there exists various individual 
attributes and contextual factors that may propel the prevalence of academic 
dishonesty (Lambert and Hogan 2004; McCabe et al 2001; Whitley and Keith-Spiegel 
2002) 
Global trends of the academic dishonesty epidemic can be measured in findings such 
as those from Lin’s (2006) study which found a 61.72% engagement rate among 
students in Taiwan and a study by Coetzee and Breytenbach (2006) which indicated 
that 80% of students at the University of Pretoria admitted to one or more forms of 
academic dishonesty. Moreover, Taylor (2006) found out that nine out of ten surveyed 
students admitted to academic dishonesty of one form or the other. 
5.4.2 Some forms of academic dishonesty are more prevalent than others 
Data from the questionnaires together with data from the interviews indicted that some 
forms of academic dishonesty are more prevalent than others. In-depth interviews 
indicated that plagiarism, which entails copy and paste, particularly from the internet, 
emerged as the most dominant form of academic dishonesty in the institution. 
In a study conducted in New Zealand by Coverdale and Henning (2000), results 
indicated that 39% reported having altered or manipulated their data, 29% falsified 
their references. 80% were found guilty for internet copy and paste at the University 
of Pretoria leading to the implementation of turn-it-in software (Ellery 2008). These 
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differences in percentages indicate that academic dishonesty engagement rates are 
variant depending on the form of academic dishonesty engaged in. 
5.5 Measures to mitigate the effects of academic dishonesty 
This section sought to find out if the university has policies that they have put in place 
to curb academic dishonesty. Moreover, it sought to find out if students were aware of 
these policies and lastly and measure their effectiveness. Lastly this section sought to 
find out if there are any other measures, apart from the ones already instigated that 
can be put in place to further curb the ramifications of academic dishonesty. Jackson, 
et al. (2002) maintain that, the university system is responsible, together with the 
individual, and must play a pivotal function in deterring students from academically 
dishonest behaviour. Their study found that institutions that are more lenient with 
students regarding academic integrity have greater instances of academic dishonesty. 
Findings form this section revealed that students, despite being offered an explanation 
before questioning, did not possess a clear cut comprehension of the difference 
between policy and measures that are existent, guarding against the plague of 
academic dishonesty. This infers that their responses lied prominently in the measures 
that are in place in the various facades of the academic continuum. However, the same 
cannot be said about the key informants who were carefully and systematically 
identified due to their immense knowledge of the subject in question. Research has 
recommended the use of honor codes to curb the effects of academic dishonesty 
(Dawson-Squibb 2011). Honor codes were defined as a system where students agree 
to abide by a stipulated code as well as take responsibility for the policing and 
punishing of offenders (Bowers 1964). McCabe, Butterfield and Trevino (2002) argue 
that honor codes have brought about a decrease in academic dishonesty. There is 
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however limited research in South African institutions in regards to honor codes as 
compared to American institutions (Dawson-Squibb 2011). What exists in most 
institutions are policies as well as other measures aimed at reducing academic 
dishonesty. However, despite all those, research has identified the problem as 
growing. 
5.5.1 Knowledge of institutional policies against academic dishonesty 
The first part of this section commenced with an inquiry into the students’ knowledge 
of any extant policies in the institution guarding against academic dishonesty. 79% of 
the respondents claimed they were aware of policies put in place by the university to 
curb academic dishonesty. Excerpts are placed below to parade these responses: 
“I only know of plagiarism and the university uses tutors and invigilators. 
These are not very effective and I feel the university is careless in monitoring 
students’ behaviour during tests. It’s difficult to control students in cases of 
assignments.” (Key informant 4) 
 
As stated in the introduction of this section, some students were totally unaware of 
these policies as indicated by the 21%   that indicated that they were not aware of 
such policies as designed to manage the effects of academic dishonesty. Of these, 
some did assume with a little degree of certainty that the policy should be there 
outlined in the university prospectus though unsure as they had never taken time to 
check for it. An excerpt below alludes to this assertion: 
“…We do have a policy in the prospectus though I am not very familiar 
with it.”(Interviewee 3) 
It is one thing to have policies and measures implemented against academic 
dishonesty and it is another to have them observed. Despite rigorous efforts from the 
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institution to curb academic dishonesty, students self-reported that they deliberately 
disregard them to suit their needs. This often means breaking the rules so that they 
can engage in academic dishonesty. McCabe and Trevino (1993) argue that, the 
ability of the institution to develop and publicize their academic integrity policies has a 
profound impact on perceptions of student cheating which then decreases the 
frequency rates at which students engage in dishonest behaviour. Simply put, the 
lower the understanding of the policies by students, the higher the likelihood that they 
will cheat.  
This study found out that the university does have a plagiarism policy carefully outlined 
in the university general prospectus, section G5 as follows: 
5.6 ‘Plagiarism 
5.6.1 Cheating/examination-related fraudulent misconduct 
During an assessment session, a candidate shall not have any notes or any 
other assistance, unless such assistance is specifically circumscribed and 
allowed for that session. A breach of this rule will result in disciplinary action 
against the person(s) involved. 
5.6.2 Plagiarism The commission of acts of plagiarism is strongly forbidden by 
the University. 
Conduct that may constitute plagiarism shall be scrutinized, processed and 
the appropriate sanction or institutional response shall be determined in 
accordance with the University’s Plagiarism policy.’ (The University of Fort 
Hare General Prospectus, 2017) 
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Section DR 19.8 of the general prospectus (2017), outlines penalties for student 
misconduct as defined above. The findings of this study conclude that, the university 
has narrowed down policy on academic dishonesty to only focus on plagiarism. As 
such, the policy does not cater much for all other forms of academic dishonesty. 
Perhaps there is need for a revision of the university plagiarism policy to expand it and 
broaden it to capture all the other forms of academic misconduct. Moreover, research 
has suggested that, such policies need not only be formalized, but rather shared with 
students, for instance, McCabe and Trevino (1993) found lower rates of dishonesty in 
a university that placed major focus on academic dishonesty policy education during 
orientation. 
It is however imperative to note that the university cannot be blamed as having a 
narrow focused policy if the students continue to disregard the one that is already 
implemented. Bowen (2012) also supports the view that academic dishonesty is a 
broad subject and should not be limited to certain forms for example plagiarism. In this 
light, and in view of the changing times and proliferation of technology (Sayed and 
Lento, 2015), the policy of the University of Fort Hare needs to be expanded to address 
all other forms of academic dishonesty. Apart from policy, the university has put in 
place measures that are practical, to guard against academic dishonesty in its broad 
form yet students continue to disregard them. These go on to include the Teaching 
and Learning Centre as well as the University library which offers endless sessions on 
proper referencing and acknowledging of sources. The University Research Centre 
also plays a pivotal role in educating students on writing as a way of avoiding 
plagiarism and producing quality research. 
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The charter of ethical principles and values of the University of Fort Hare recognizes 
the need to uphold integrity and discipline amongst the university staff and students. 
However, students continue to disregard such values and the instances of fraudulent 
behaviours continue to soar. Many of the respondents of this study indicated that the 
university has done pretty much everything that can be done to control student 
behaviours, as mentioned in the previous chapter, yet students continue to engage in 
academic dishonesty. Other respondents have blamed the weak system that bears 
upon its shoulders policy implementation and follow up. One respondent from the key 
informants for instance pointed out that there is no follow up done on cases reported 
and sometimes matters of offending students are not resolved due in adequate staffing 
in the disciplinary committee. What this call for is a thorough monitoring and evaluation 
of such policies as the plagiarism policy that have to be more operationalized than 
theorized.  
Another suggestion emerging as a major finding of this study is the adoption 
surveillance cameras. Universities in South Africa, for instance University of 
Mpumalanga have adopted this system. With these installed in lecture halls, staff 
offices and hallways, and monitored on a 24hour basis, the incidence of academic 
dishonesty will certainly decrease. This also means that the incidence of lecturers 
having sexual relations with students at the workplace will decrease and students 
using crib notes and cellphones in tests can also be identified as usually having an 
invigilator or two in a test create blind spots which students utilize to cheat.  
5.5.2 Effectiveness of the policies 
It is one thing to have policies in place and having students observe these policies. 
The situation is exacerbated when one contemplates that over the past recent years, 
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institutions have bewailed a stagy upsurge of students engaging in academically 
dishonest behaviour despite well institutionalized policies. This study revealed that 
62% of the respondents claimed that the policies are effective, whilst 38% claimed 
they are not effective 
“Yes they are effective, I mean the policy itself is a strict measure to guard 
against academic dishonesty, however, the processes that are followed to 
achieve or fulfil it is the problem for instance the case with the DC coordinator.  
I think something needs to be done by the office of the registrar to ensure 
such staff needs are met and timeframes should be stipulated and adhered 
to.” (Key informant 1) 
 
The policy at the University of Fort Hare was designed to curb plagiarism. However, it 
is imperative to note that plagiarism is only one form of a variety of behaviours that 
constitute academic dishonesty (Arhin and Jones 2009). Research has identified other 
forms of academic dishonesty as cheating, fraudulent behaviour, fabricating of 
documents and information among many others (Akbulut et al., 2008). As such, the 
effectiveness of this policy can only be measured in relation to only plagiarism. That 
narrows down the scope of policy focus in upholding academic integrity. 
In terms of plagiarism, the University policy clearly sets out what constitutes 
plagiarism. Moreover, it outlines what will happen in case someone is found guilty of 
plagiarism in any assessment taken. Moreover, there is a committee given the 
responsibility of managing the scourge of plagiarism at the institution as well as 
addressing students that are charged as guilty. This policy has proven useful in 
addressing plagiarism at the institution but the majority of respondents in this study 
felt that more still needs to be done. This is backed up by the high prevalence rates o 
of academic dishonesty found by this study as well as other studies globally.Passow, 
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Mayhew, Finelli, Harding and Carpertner(2006) maintain that a carefully drafted 
institutional policy goes a long way in curbing academic dishonesty. 
There is a need to expand the university policy to cater for all other forms of academic 
dishonesty. Moreover, perhaps the institution needs to adopt honor codes and reform 
the way in which policies on academic dishonesty are taught to the new students and 
the old. Most students do not refer to the University prospectus to acquit themselves 
with the policies on plagiarism and as a result they end up being ignorant offenders. 
Perhaps if the institution makes use of orientation periods to educate these students. 
5.5.3 Efforts by the institution to curb academic dishonesty 
Respondents blamed the institution for making it easy for students to engage in 
academic dishonesty. The majority, thus 68% stated that the management is not doing 
enough to curb academic dishonesty  
“…Well the problem with this university is that there are no proper punitive 
measures taken into place for instance the DC, a person can have a case with 
the DC and not attend it for over two years, I mean at some point we didn’t 
even have the DC coordinator whose responsibility is to coordinate each and 
every case which happens and is brought forward so people were not 
charged hence they continue. The other one is that the students do not attend 
as the policy says you can attend 60% and maybe strict measures should be 
taken to ensure that students attend at least 60% of their curriculum and at 
least students will not have most of these problems with DPS. And with the 
issue of publication, strict measures were taken after the incidence I 
mentioned and after that I never heard of any cases regarding publication. 
The issue of turn-it-in should also be made a compulsory issue to avoid 
plagiarism.” (Key informant 1) 
 
Only 32% of the respondents indicated contentment as stated that the institution is 
doing enough to curb academic dishonesty. They furthermore argued that it does not 
matter how much the university tries to curb academic dishonesty, culprits will always 
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find a way to manipulate the system and find ways to engage themselves in the 
hideous act. This is supported by the interview notes below: 
“…Yes they are effective, I mean the policy itself is a strict measure to guard 
against academic dishonesty, however, the processes that are followed to 
achieve or fulfil it is the problem for instance the case with the DC coordinator.  
I think something needs to be done by the office of the registrar to ensure such 
staff needs are met and timeframes should be stipulated and adhered to.” (Key 
informant 1) 
 
Hard, Conway and Moran (2006) argue that, universities that regard academic 
dishonesty as widely prevalent will see the dire need to go to great lengths to curb it. 
This they can do through swiftly acting on those that cheat and work design that 
hinders cheating. Most institutions in South Africa have resorted to hiding information 
on academic dishonesty prevalence in a bid to protect their image and reputation. 
Resultantly, in line with Hard et al., (2006), they have not managed to address the 
academic dishonest plague timeously and the result of it is seen in papers and online, 
allegations and accusations from student level to staff complaining about plagiarism 
and other forms of academic dishonesty (Goveneder 2014). In essence, the argument 
put forth is that, the university perception on academic dishonesty also contributes the 
prevalence of academic dishonesty (Dawson-Squibb 2011). 
5.6 Conclusion 
This chapter presented the findings of this study. It displayed both the findings as found 
form qualitative and quantitative inquiries without any distinction made between the 
two methodologies as the questions in both were worded almost in the same way. As 
indicated in the methodology section, these two methods were used for corroboration 
of the research findings hence the combined presentation. 
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The study concludes that: 
 Academic dishonesty is present at the University of Fort Hare as in all other 
institutions of higher learning globally. 
 Apart from being present, academic dishonesty is a growing concern as it is 
on the rise 
 Technological advancements have propelled the change in academic 
dishonesty over the past years resulting in new forms of academic dishonesty 
in the institution under study 
 There is more that needs to be done to curb academic dishonesty in institutions 
of higher learning. 
The next section discusses these findings in relation to existent literature as well 
as the selected theoretical framework utilized in this study. 
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Chapter 6: summary of findings, conclusions and 
recommendations 
6.1 Introduction 
This research study investigated the phenomenon of academic dishonesty among 
students at the University of Fort Hare. The specific objectives of the study were:  
1. To investigate the instances and experiences of student academic dishonesty 
at the University of Fort Hare. 
2. To find out the ways in which academic dishonesty manifests itself in this 
university 
3. To appraise the prevalence and incidence of academic dishonesty in this 
university 
4. To explore the various measures put in place to mitigate the effects of academic 
dishonesty. 
This chapter discusses the findings of the study in line with the aims and objectives of 
the study, guided by the social learning theory which was used as the theoretical model 
to analyze and interpret the findings of this current study. 
6.2 Key findings 
This study had four objectives as listed in the previous section. Findings of the study 
were discussed as according to these objectives. The main aim of the study was to 
investigate the phenomenon of academic dishonesty among tertiary institution 
students at the University of Fort Hare. Thus, their experiences with the instances of 
academic dishonesty, manifestations of academic dishonesty as witnessed on other 
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students as well as self-reported cases, to appraise the incidence and prevalence of 
academic dishonesty and lastly to explore the measures that have been used by the 
institution to curb academic dishonesty and ultimately to find out what more can be 
done to try and mitigate the effects of the academic dishonesty pandemic. A national 
survey done in the tertiary institutions of South Africa, in 2014, concluded that despite 
efforts by institutions to curb academic dishonesty, it is actually on the rise and the 
University of Fort Hare is not exempted. It is evident that academic dishonesty has 
devastating effects to the image of the institution and important to note is that the 
reputation of the institution in terms of the quality of graduates produced is undermined 
as compared to other institutions in the country and globally. In as much as there is 
pressure on the side of students to complete their studies and graduate, most recent 
graduates are still unemployed. This is most felt by students who graduate from most 
of the previously disadvantaged institutions in South Africa, which the University of 
Fort Hare is included. 
 
This study therefore propounds that, perhaps the historical standing of the university 
has a role to play on the employment market in South Africa as it produces a large 
sum of graduates every year. However, students have lamented that, chances are 
very high for a student from another institution to be considered for a job (despite 
having the same qualification), as compared to those from any institution previously 
disadvantaged, and University of Fort Hare is one such. Perhaps there is need to 
conduct more research to find out how this is linked to the quality of students produced 
by these institutions. To further substantiate on the issue of quality, the Eastern Cape 
graduates recently launched a march #hire a graduate Eastern Cape#.This was 
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propelled by the lack of employment in the Eastern Cape for the newly graduated. This 
indicates that more research is imperative in the field of academics and perhaps a 
need to test whether or not academic dishonesty has a role to play in the employability 
of these graduates. 
6.3 Contribution to existing knowledge 
This study aimed at contributing to the existing literature on academic dishonesty 
particularly in the South African context. On addressing the objectives of the study, 
results indicated that academic dishonesty exists at the University of Fort Hare. 
Moreover, the motivational factors of academic dishonesty revealed that academic 
dishonesty is not only a result of situational variables but rather stretches beyond to 
include a dynamic range of other variables as displayed through the social learning 
theory. This view is supported by a diverse array of findings presented in the preceding 
chapter. Generalizability entails that academic dishonesty is existent in most if not all 
academic tertiary institutions (Whitley 1998). More importantly the study discovered 
that there are new forms of academic dishonesty and one that should raise eyebrows 
in all academic institutions is the ways in which students can now manipulate 
plagiarism detection software. This goes to say it is high time policy makers revisit 
their policies and measures to control academic dishonesty. This study recommends 
that institutions from all over the world need to benchmark and share good practices 
that will ultimately lead to a reduction in academic dishonesty which leads to fraudulent 
behaviours even at the workplace. As such, this study contributes immensely in 
assisting institutions to identify main problem areas, thus motivational factors for 
students engaging in academic dishonesty and implication. 
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6.4 Summary of findings 
This section summarizes the study according to the objectives. The study concludes 
that the objectives of the study were met as below: 
6.4.1 Objective one: To investigate the instances and experiences of student 
academic dishonesty at the University of Fort Hare. 
The study found out that academic dishonesty is existent at the University of Fort Hare. 
Students reported to have, in many instances witnessed academic dishonesty in 
classrooms, tests, assignments and in research. Results also indicated that students 
are aware of academic dishonesty and its various forms, they also are aware of the 
concomitant ramifications attached to it, on their side, as well as on the institution and 
the life after college but were however of the view that, in as much as it is wrong, its 
occurrence is driven by their incessant need to graduate from the university and be 
employable. Moreover, the study concluded that it is not only students engaging in 
academic dishonesty but some staff members are also active as reported by students, 
needless to say that the one who bears the consequence of such behaviour is the 
student involved. Academic dishonesty has been experienced in classrooms, tests, 
exams and in assignments by students of all ages, from all the faculties and different 
levels of study.  
6.4.2 Objective 2: To find out the ways in which academic dishonesty 
manifests itself in this university 
The second objective of the study sought to find out the various forms of academic 
dishonesty. Academic dishonesty is pretty much an old concept, with some authors 
arguing that it is as old as the emergence of writing in academia, as such, it has existed 
in many various general forms that have become well known over the years. As such, 
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this study aimed at finding, among those, which ones are prevalent at the University 
of Fort Hare, their frequency and which forms are new and emerging within the 
institution. Findings indicated that various forms of academic dishonesty are existent 
in the institution, thus, internet plagiarism, copying from other students work in tests 
and assignments and even the exam room. Moreover, students use their cellphones 
to take pictures of their course manuals, and this has replaced the use of crib notes. 
Others discuss in test rooms, others take tests home or bring already filed out scripts 
to the test rooms. The study identified technology facilitated dishonesty as the most 
prevalent within the institution. This was identified to be cellphone cheating, internet 
related cheating and manipulation of academic control measures like turn it in 
software. Apart from that, one interesting finding of the study was a distinction between 
two categories of academic dishonesty, thus the different forms which undergraduate 
students engage in comparison to the one for postgraduate students. Also, one other 
form worth noting is of staff involvement in student dishonesty where students offer 
staff sexual favors in exchange for academic favors. This is however a very burning 
issue nationwide as students argue that they are adults and their involvement with 
lecturers should not be a major cause of concern as they do so out of informed 
decisions.  
6.4.3 Objective 3: To appraise the prevalence and incidence of academic 
dishonesty in this university 
It comes as a major cause for concern to note reports saying that academic dishonesty 
is very high globally with other studies supporting the finding of this study in arguing 
that it is still on the rise. The question that it raises is, are institutions of higher learning 
breeding a generation of cheats to take over the world? Academic institutions are very 
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vital in forming the backbone of the economy and if academic dishonesty remains 
uncontrolled, the economy suffers a frail backbone which in turn results in deteriorated 
livelihoods of citizens. This study revealed that academic dishonesty is relatively high 
at the University of Fort Hare as results indicated that 89% of students admitted to 
have had engaged in  one or more forms of academic dishonesty at least once. It 
becomes rather difficult to conclude that there are still students who do not engage in 
academic dishonesty. A lot of research has been conducted preluding this one, 
attempting to find out why students engage in academic dishonesty and what can be 
done to control it. A lot of suggestions and recommendations have been put forth on 
what can be done, however, despite all that being in place, it is quite disturbing to note 
that this study has revealed that academic dishonesty is still on the rise. Moreover, 
one other major finding is that there are new forms of academic dishonesty that 
emerged as a reaction to the measures put in place by the institution to curb academic 
dishonesty. Students have found a way to manipulate turn-it-in and as such they have 
devised means to lower their plagiarism detection report from turn-it-in to acceptable 
levels. Moreover, they have discovered a way to transcribe their plagiarized work on 
Google to change the wording so that turn-it-in will not detect it. There is still a lot that 
needs to be done in institutions of higher learning to curb the virulent spreading of 
academic dishonesty before it becomes an accepted culture. 
6.4.4 Objective 4: To explore the various measures put in place to mitigate the 
effects of academic dishonesty. 
The study found out that the institution has implemented a plagiarism policy. The aim 
is to guard against students engaging in academic dishonesty. Implications of 
disregarding this policy include facing the disciplinary committee and in extreme cases 
 
127 
 
 
can lead to academic exclusion. Moreover, students reported that there are measures 
put in place to guard against academic dishonesty, for instance invigilators in tests, 
tutors to assist students in difficult modules. The Teaching and Learning Centre is also 
made available to assist students with their work when they face challenges. 
Moreover, there are constant educational sessions offered in the library to teach 
students on work referencing. The Govan Mbeki Research Development Centre also 
offers seminars and workshops to teach students specifically on research skills. Atop 
from that there is a no cellphone policy in the final exam room with a penalty attached 
to breaking that rule. These are some of the measures taken by the institution to curb 
academic dishonesty. However there is a need to expand the policy as it only focuses 
on plagiarism and overlooks other forms of academic misconduct. 
Despite all these put in place, students continue to engage in academic dishonesty 
and results of this study indicated that most of them are unaware of university policy 
on academic dishonesty. They are however aware of measures guarding against 
academic dishonesty and this knowledge enables them to develop ways in which they 
can manipulate these measures and engage in academically dishonest behaviour as 
indicated in previous sections. 
6.5 Recommendations 
Based on the findings of this study, the following recommendations are advanced: 
6.5.1 Proposed interventions 
 Perhaps it is high time all tertiary institutions recognize academic dishonesty as 
a virulent infestation and create workshops and forums to engage one another 
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and attempt to find standardized measures that will decrease the instance of 
academic dishonesty globally. 
 On a national level, tertiary institution leaders should engage the ministry of 
higher education and request assistance with managing academic dishonesty 
as even the deputy minister of higher education recognizes that no university 
in South Africa is immune to academic dishonesty. 
 The University of Fort Hare ought to revisit its policy on fraudulent behaviour, 
particularly the section focusing on academic dishonesty. Recognizing that the 
policy focuses only on plagiarism, the researcher recommends that the policy 
be revised and broadened to cater of all the various forms of academic 
dishonesty prevalent in the institution as found by the current study. 
 Monitoring and evaluation of policies should be more frequent, more especially 
noting that there have been changes in the ways in which academic dishonesty 
manifests itself in the institution, as such constant checking and review should 
be done to enable the university to keep up with students misbehaviour and 
control the action gap of students and institutions. 
 Perhaps the institution may consider installation of surveillance systems as 
recommended by students, not only to assist in minimizing academic 
dishonesty but increasing security for the students. 
 Huge classes should be strictly monitored during tests and exams as they are 
more prone to academic misconduct by students. 
 The university should upgrade its technology on monitoring and countering 
student academic dishonesty as the study concludes that technology is 
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currently being used by students to engage in academic dishonesty yet not 
much of it is used by the institution to monitor. 
 Research has identified honor codes as useful in curbing academic dishonesty. 
The researcher recommends that the institution adopt honor codes. 
 Information on academic dishonesty should be made readily available and 
constantly spread to the students through awareness programs, educational 
sessions and even during orientation. 
6.5.2 Recommendations for further study 
 A Meta study needs to be conducted including all the universities in South Africa 
to have a clear indication of the state of academic dishonesty nationally. Such 
a study will highlight measures that have been employed by other institutions 
to curb academic dishonesty and perhaps bring uniformity in policy formulation 
as well as adoption of measures that work to guard against academic 
dishonesty. 
 There is need to conduct a study on the perceptions of students towards 
academic dishonesty. This will shed more light on how students perceive 
academic dishonesty with the intention of formulating policies that will alter 
students’ perceptions and instill a culture of integrity. 
6.6 Conclusion 
This chapter summarized this research study by highlighting the main findings, guided 
by the objectives of the study. Moreover, it brought to light the limitations of this study 
and concluded with recommendations for future research as well as recommendations 
to the institutions of higher learning, more especially the University of Fort Hare. 
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APPENDIX 
7.1 APPENDIX ONE: STUDENTS INTERVIEW GUIDE 
 
FACULTY OF SOCIAL SCIENCES AND HUMANITIES 
Department of Sociology and Anthropology 
Research Topic: Reconstructing academic dishonesty: a sociological 
enquiry. 
NB: All the information given in this schedule is confidential and will be used solely 
for the purpose of scientific analysis. 
Dear Sir/Madam/Miss/Ms 
My name is Gabriel Mapetere. I am registered for a Master of Social Science in Sociology 
degree at the University of Fort Hare. I am conducting this study as a requirement for the 
completion of my degree. This study investigates the phenomenon of academic dishonesty 
amongst students at the University of Fort Hare. Particularly focusing on what motivates 
students to engage in academic dishonesty and their experiences with academic dishonesty. 
This ultimately leads to an examination of the various ways in which academic dishonesty 
manifests itself and what possible measures can the university implement to curb and mitigate 
the effects of academic dishonesty. 
Your name and address will not be included in this study for confidentiality purposes. Please 
understand that you are not being forced to take part in this study, and the choice whether to 
participate or not is yours alone. You are free stop me at any time and tell me that you don’t 
want to go on with the interview. I will be asking you a questions and ask that you are as open 
and honest as possible. However, please note that there are no right and wrong answers. 
Some of the questions may be of a personal and/or sensitive nature. The views and opinions 
you will provide in this investigation will help in advancing scientific knowledge on the issues 
under investigation. If so required, when the study is completed you will be informed of the 
results of the study.  
In case of comments or concerns resulting from your participation in the interview, you can 
contact me on 0786063749/gmapetere@ufh.ac.za or my supervisor Mr. Vusumzi Duma on 040 
602 2449, or vduma@ufh.ac.za or Professor F. Nekhwevha at fnekhwevha@ufh.ac.za 
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Thank you. 
 
In-depth interview questions 
Section A: Personal information 
What is your: 
 Age 
 Level of study 
 Faculty 
 Nationality 
Section B: Instances and experiences of academic dishonesty. 
1. Can you comment on the instances and occurrence of academic dishonesty 
at the University of Fort Hare 
2. Have you ever witnessed other students engaging in academically dishonest 
behaviour? 
3. If yes please narrate 
4. Have you ever engaged in academic dishonesty? 
5. If yes, please narrate 
6. Have you ever approached a staff member for academic favors in exchange 
for cash or kind? 
7. Do you know of any staff members that accept bribe of any kind from students 
in exchange for academic favors? 
8. Do you know of any students who offer payment to staff in exchange for 
academic favors? 
Section C: Ways in which academic dishonesty manifests itself. 
9. Which forms of academic dishonesty do you think are most prevalent among 
fort hare students? 
10. Do you think there has been a change in the ways in which academic 
dishonesty manifests itself in this institutions over the past few years? 
11. Are you aware of any new forms of academic dishonesty emerging at this 
university? 
Section D: Prevalence and incidence of academic dishonesty. 
12. How prevalent is the occurrence of academic dishonesty at the University of 
Fort Hare? 
13. How often have you witnessed or heard of students engaging in academic 
dishonesty at fort hare? 
14. Have you ever engaged in any form of academic dishonesty? 
15. If yes, how often? 
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Section E: Measures to curb academic dishonesty. 
16. Can you comment on the academic dishonesty policy at the University of Fort 
Hare? 
17. In your view, are the policies put in place to curb academic dishonesty at the 
University of Fort Hare effective? 
18. What are the measures that the university has put in place to control 
academic dishonesty – do you think these measures effective and being 
observed duly? 
19. What other measures do you think the university should put in place to control 
academic dishonesty? 
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7.2 APPENDIX TWO: QUESTIONNAIRE 
 
FACULTY OF SOCIAL SCIENCES AND HUMANITIES 
Department of Sociology and Anthropology 
Research Topic: 
Reconstructing academic dishonesty: a sociological enquiry. 
NB: All the information given in this questionnaire is confidential and will be 
used solely for the purpose of scientific analysis. 
Dear Sir/Madam/Miss/Ms 
My name is Gabriel Mapetere. I am registered for a Master of Social Science in Sociology 
degree at the University of Fort Hare. I am conducting this study as a requirement for the 
completion of my degree. This study investigates the phenomenon of academic dishonesty 
amongst students at the University of Fort Hare. Particularly focusing on what motivates 
students to engage in academic dishonesty and their experiences with academic dishonesty. 
This ultimately leads to an examination of the various ways in which academic dishonesty 
manifests itself and what possible measures can the university implement to curb and mitigate 
the effects of academic dishonesty. 
Your name and address will not be included in this study for confidentiality purposes. Please 
understand that you are not being forced to take part in this study, and the choice whether to 
participate or not is yours alone. You are free stop at any time. Some of the questions may be 
of a personal and/or sensitive nature. The views and opinions you will provide in this 
investigation will help in advancing scientific knowledge on the issues under investigation. If 
so required, when the study is completed you will be informed of the results of the study.  
In case of comments or concerns resulting from your participation in the interview, you can 
contact me on 0786063749 or gmapetere@ufh.ac.za or my supervisor Mr. Vusumzi Duma on 
040 602 2449, or vduma@ufh.ac.za or Professor F. Nekhwevha at fnekhwevha@ufh.ac.za 
Thank you. 
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SECTION A; DEMOGRAPHIC QUESTIONS 
1. Faculty……………………………….……………………………………………    
2. Gender  
Female (1)  Male (2)  
 
3. Age  
16-20 (1)  20-30 (2)  30-40 (3)  Above 40 (4)  
 
4. Level of study 
 
1st/2nd  (1)  3rd/4th  (2)  Honors (3)  Masters/PhD(4)  
 
5. Nationality 
South African (1)  International (2)  
 
If you are an international student, please specify your nationality.  
 ……………………………………………………………………………………… 
 
SECTION B: INSTANCES AND EXPERIENCES 
KEY 
1. YES       2.NO 
 
 
Please indicate your response by marking (x) where appropriate 
 Yes No 
6. Are you aware of any forms of academic dishonesty   
7. Do you think students are aware when engaging in 
academic dishonesty 
  
8. Are you aware of any reported cases of academic 
dishonesty in this institution 
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9. Have you witnessed students engaging in any form of 
academic dishonesty before 
  
 
SECTION C: WAYS IN WHICH ACADEMIC DISHONESTY MANIFESTS ITSELF 
AND PREVALENCE 
KEY 
1. NEVER 2.SELDOM 3.OCCASIONALLY 4. OFTEN  
 
 
Please indicate your response by marking {X} in the block with the answer of 
your choice. 
How often: never seldom 
(once/ 
twice) 
occasionally 
(several 
times) 
often 
 
10. Have you paraphrased work from a 
source without acknowledging the 
source 
    
11. Have you used another student’s work 
with his/her consent 
    
12. Have you ever done coursework for 
another student 
    
13. Have you ever copied another 
student’s work without their 
knowledge 
    
14. Have you allowed a student to copy 
your assignment before 
    
15. Have you allowed a student to copy 
your test before 
    
16. Have you ever lied about a medical or 
other circumstance to obtain an 
extended deadline or exemption from 
school work 
    
17. Have you copied information from the 
internet and submitted it as your own 
work 
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18. Have you taken any unauthorized 
material into a test/exam  before, e.g., 
crib notes or your phone and actually 
used them 
    
19. Have you witnessed other students 
engaging in one or more forms of 
academic dishonesty 
    
20. Have you  fabricated a bibliography     
21. Have you allowed another student to 
copy your course work before 
    
22. Have you done research for another 
student for a fee 
    
23. Have you paid another student to do 
your academic work 
    
24. Have you witnessed students being 
paid to do research work for a staff 
member 
    
 
SECTION D: MEASURES TO MITIGATE THE EFFECTS OF ACADEMIC 
DISHONESTY 
Key 
1. Yes                               2. No 
 
 
Please indicate your response by marking {X} in the block with the answer of 
your choice. 
 yes No 
25. Are you aware of any policies that the university has put 
in place to curb academic dishonesty? 
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26. Do you think the policies are effective?   
27. Is management doing enough to curb academic 
dishonesty in the institution 
  
 
I WOULD LIKE TO THANK YOU FOR THE TIME YOU SPENT FILLING THIS 
QUESTIONNAIRE. 
 
 
 
 
 
 
 
7.3 APPENDIX 3: KEY INFORMANTS INTERVIEW 
 
FACULTY OF SOCIAL SCIENCES AND HUMANITIES 
Department of Sociology and Anthropology 
Research Topic: 
Reconstructing academic dishonesty: a sociological enquiry. 
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NB: All the information given in this schedule is confidential and will be used solely 
for the purpose of scientific analysis. 
Dear Sir/Madam/Miss/Ms 
My name is Gabriel Mapetere. I am registered for a Master of Social Science in Sociology 
degree at the University of Fort Hare. I am conducting this study as a requirement for the 
completion of my degree. This study investigates the phenomenon of academic dishonesty 
amongst students at the University of Fort Hare. Particularly focusing on what motivates 
students to engage in academic dishonesty and their experiences with academic dishonesty. 
This ultimately leads to an examination of the various ways in which academic dishonesty 
manifests itself and what possible measures can the university implement to curb and mitigate 
the effects of academic dishonesty. 
Your name and address will not be included in this study for confidentiality purposes. Please 
understand that you are not being forced to take part in this study, and the choice whether to 
participate or not is yours alone. You are free stop me at any time and tell me that you don’t 
want to go on with the interview. I will be asking you a questions and ask that you are as open 
and honest as possible. However, please note that there are no right and wrong answers. 
Some of the questions may be of a personal and/or sensitive nature. The views and opinions 
you will provide in this investigation will help in advancing scientific knowledge on the issues 
under investigation. If so required, when the study is completed you will be informed of the 
results of the study.In case of comments or concerns resulting from your participation in the 
interview, you can contact me on 0786063749/gmapetere@ufh.ac.za or my supervisor Mr. 
Vusumzi Duma on 040 602 2449, or vduma@ufh.ac.za or Professor F. Nekhwevha at 
fnekhwevha@ufh.ac.za 
KEY INFORMANTS- STAFF INTERVIEW 
Section A: Demographic information. 
 Title 
 Department 
 Period of employment at the University of Fort Hare. 
Section B: Instances and experiences of academic dishonesty. 
1. Can you comment on the instances and occurrence of academic dishonesty 
at the University of Fort Hare? 
2. Have you ever encountered students engaging in academically dishonest 
behaviour? 
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3. Has any student ever approached you for academic favors in exchange for 
cash or kind? 
Section C: Ways in which academic dishonesty manifests itself. 
4. Which forms of academic dishonesty do you think are most prevalent among? 
5. -undergraduate students 
6. -postgraduate students 
7. Do you think there has been a change in the ways in which academic 
dishonesty manifests itself in this institutions over the past few years? 
Section D: Prevalence and incidence of academic dishonesty. 
8. How prevalent is the occurrence of academic dishonesty at the University of 
Fort Hare? 
Section E: Measures to curb academic dishonesty. 
9. In your view, are the policies put in place to curb academic dishonesty at the 
University of Fort Hare effective? 
10. What are the measures that the university has put in place to control 
academic dishonesty – do you think these measures effective and being 
observed dully? 
11. What other measures do you think the university should put in place to control 
academic dishonesty? 
 
